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I

THE BIRTH OF A TEACHER EDUCATION PROGRAM

Health Occupations Education (HOE) is the newest of the Nation's
vocational education service areas. The goal of HOE is to provide
students with preparation in the skills, knowledge, and attitudes ueces-
sary for successful employment in the health care services.

Program objectives of BOE Qiffer according to the category of
training and the level of proficiency attained. BEHOE programs are
offered in a variety of settings. These include comprehencsive high
schools and area career centers at the secondary level, post-secondary
community colleges and vocational institutes, public and private col-
leges and universities, proprietary schools, government and private
agencies, community services, hospitals and clinics.

Approximately 250 hcalth cace service jobs have been identified in
the Dictionary of Occupational .itles. The U.S. Office of Education
classifies these health care service jobs into nine divisions (see
Appendix D for a detailed listing of program classificatioms):

07.01 Dental

07.02 Msdical Laboratory Technology

07.03 Nurzing

07.04 Rehabilitation

07.05 Radiologic

07.06 Ophthalamic

07.07 Environmental Health

07.08 Mental Health Technology

07.09 Miscellaneous Health Occupations Education

The impact of medicare and medicaid legislation, new health care
technologies, the wide spread utilization of private medical insurance,
and the increased accessibility to medical care facilities has emphka-

sized the need for more health care workers.

1
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The United States Depariment of Labor projects that the strong
cdemand for workers in health care will continue through the 1580°s.
Educational programs designed to prepare health care wcrkers have grown
dramatically in the past decade.

Vocational pregrams in health occupations came into existence in
1917 with the passage of the Smith-Hughes Act. While this legislation
recognized only agriculture, home econowics, and trade and industrial
education as vocational ssrvice areas, a limited number of practical
nursing programs were started under the broadly defined "trade and
industrial” provisions of the Act. BHOE was specifically mentioned in
the George-Barden Act of 1946 which made funds available for teaching
practical nursiang.

A decade later, HOE was identified as part of vocatiomal education
when the Health Amendments Act was passed. The Vocational Education Act
of 1963 further supported HOE. In 1969, the American Vocational Associ-
ation (AVA) recognized HOE as a separate vocational area and gave it
status as a division of the organization.

Today, health occupations education is officiaily recognized by the
federal government as an autonomous vocational service area. There are
educational specialists in the United States Department of Education for
HOE; students in HOE have their own vocational youth organization,
Health Cccupations Students of America (HOSA); and the National Center
for Educational Statistics has given HOE its own instructional program
codes.

While HOE has become recognized as a separate vocational service
area, provisions for the preparation of HOE teachers have not developed

as independently. Historically, HOE evolved from the administration and

-
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supervision of znother vocational service area; consequently other vocz-
tional service areas have prepared HOE teachers. However, preparation
of HOE teachers, both pre-service and inservice, has begun to emerge
under its own airection in many states.

The pioneering efforts in creating quality HOE teacher preparation
programs must be applauded. Tke need to share these effor:s and to »ro-
mote more qualiity HOE teacher preparation programs is crucial to the
preparation of good teachers and to the ultimate training of health care
workers.

" This document shares the research efforts in Louisiana to develop
a model teacher preparation program in HOE. The results of this re-
search reflect the combined efforts of some of the most outstanding HOE
teacher educators and programs in the United States.
Professional Education Needs of HOE Teachers
in Louisiana

In 1980, the School of Vocational Education at Louisiana State

University received a grant from the Louisiana Department of Education

to conduct research in the area of health occupaticas education. The

title of the research funded was Professional Education Needs of Health

Occupations Educators in Louisiana.

The study had three major objectives:

(1) develop a professional educwution profile and identify the
educational needs of HOE teachers in Louisiana;

(2) identify the professional education competencies which should
be possessed by HOE teachers and determine their present
level of competency; and,

(3) develop a model HOE teacher education program.




The remainder of this lccument will describe the procedures used to
accomplish these objectives and the results. The procedures, firdings,
~onclusions, and model developed may serve as a guide for other voca-
tional areas and/or universities.

The Quest to Develop a2 Current Profile of HOE Teachers
in Louisiana

In March of 1581, an instrument designed to gather demographic data

about HOE teachers was mailed to all secondary and post-secondary HOE
teachers in Louisiana. (See Appendix B.) The list of names was secured
from the coordinator of HOE in the Louisiana Department of Education. A
total of 214 HOE teachers were surveyed. Responses were received from
185 teachers, thus giving a response rate of 86 percent. The Louisiana
HOE teachers can be described as follows:
Education. Half of the teachers pcssessed a baccalaureate degree as the
highest aarned. Five percent of the teachers had associate degrees,
four percent possessed a master's degree, and four percent had earned
the educational specialist certificate. About 40 percent of the
teachers had three year diplomas. Most of the three year diplomas were
in the area of nursing. At the time the research was conducted nons
held doctorates, but since, one has earned the Ph.DG. degree. These
statistics are displayed in Figure 1.

As shown in Figure 2, the field of study for 80 percent of the

teachers with the baccalaureate degree was nursing. Nine percent of the

degrees were in biology and eight percent were in education.
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Figure 1. Educational Background of HOE Teachers
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Personal Characteristics Teachers ranged from 24 to 68 years of age.

The average age was 40. The research revealed 97 percent of the popula-
tion of HOE teachers were female. Selected characteristics of the
teachers are listed in Table 1. Teachers had an average of 7.5

years of teaching experience ranging from one to 38 years. Half of the
teachers had taught less than 5 years. The mean number of years exper-

ience in the health industry was 11. The range was from one to 40.

Table 1

Characteristics of HOE Teachers

Characteristic v Mean Range Standard
Deviation
Age 40.2 24-68 11.2
Teaching Experience 7.6 1-38 6.7
Health Work Experience 11.0 1-40 8.1

The majority of the teachers ;ere teaching at the post-secondary
level. Seventy-four percent of the teachers indicated they were em~
ployed at the post-secondary level while the remaining 26 percent were
employed at the secondary level. (See Figure 3.)

As seen in Figure 4, most of the programs in HOE were concerned
wath nursing. Some type of nursing preparation, primarily licensed
practical nurse, was being taught by 77 percent of the teachers. Five
percent of the programs concentrated on dental careers, four percent on

medical laboratory jobs, and the remaining fourteen percent were

distributed across nine different health areas.
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Determining the Educational Needs of BOE Teachers
in Louisiana

The instrument used to gather demographic data about the HOE
teachers «lso contained items designed to determine rheir perceived
educational needs. Eighty-eight percent of the teachers had no: com-
pleted any teacher education courses prior to teaching (see Figure 5).
<hen asked, "Do you think that a vocational health cccupations teacher
educatior program should be instituted in Louisiana?”, 92 percent of the
BOF  achers said, "Yes."

The educational aspiracions of the teachers were determined.
Eighteen percent of the teachers indicated they had no interest in any
further education. The remaining 82 percent said they wculd be inter-
ested in degree programs which contained HOE teacher educaticn courses.

Thirty-two percer: of the teachers were interested in pursuing a
baccal:iureate degree. TForty-three percent of the teacher: expressed a
desire to pursue a master’s degree. TFour percent of the teachers were
interested in the educational specialist certificate while three percent
of the HOE teachers desired to pursue the doctorate. This information
is displayec in Figure 3.

According to the research findings, the HOE teachers in Louisiana
desire a teacher education program designed specifically for them. B.S.

and M.S. desree options would need to be included to serve the large

nuzber of teachers desiring these higher levels of education.
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Figure 5. HCE Teachers with Teacher Training Prior to Teaching
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I1
PROFESSIONAL COMPETENCIES NEEDED BY HEALTE OCCUPATIONS EDUCATION
TEACHERS In LOUISIANA

The second major objective of the research was to identify which
professional education competencies should be possessed by HOE teache:s.
In addition, the BOE teachers were asked to assess their level of accoz-
plishment for each competency. This phase of the research was conducted
by Connie Casente, nursing instructor at Young Memorial Vocationsl-

Technical School, as part of her doctoral dissertation.

Competencies Needed
An Instrument which iisted 155 competencies was developed after a
review of the literature related to professional education ccmpetencies
nseded by vocational educators, specifically health occupaticns educa-
tors. The instrument was submitted to a panel of experts to verify its
content validity. This instrument can te found in Appendix B . The
teachers surveyed were asked to rate each competency on a six-point
scale as follows:
6 = Very high importance
5 = High importance
4 = High medium importance
3 = Low medium importance
2 = Low importance
1 = Very low importance
N/A = Not applicable
The population for the research was comprised of 214 HOE teachers
employed in Louisiana during the spring of 1981. The instruments were
distributed at the Health Occupations Education Teacher Inservice Work-

shop for post-secondary instructors in March of 1381 and at a HOSA work-
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11

shop three weeks later. Time was provided on the programs for collec-
tion of the data. Teachers who did not attend either conference
received instrurents in the mail. Follow-up letters, phone cails, and
personal visits were utilized to collect missing data. A total of 196
instruments were completed and returned. Ti.e data were then summarized
electronically and the competencies were listed in order of most
izportance to least importance. The first column of Table 2 contaias
the ranked list of competencies (see page 13).

The competencies which were rated the wmost important by BOE
teachers were those concerned with the clinicazl setting. The highest
rated competency with a mean of 5.86 was "Supervise student practice in
a clinical environment.” This was followed closely by the competency,
"Orient students to their professional responsibilities in the clinical
setting,” with a mean score of 5.85.

The cozpetency with the lowest mean, 3.61, was "Present information
by having students read the chapter and answer guestions in the book.”
it should be noted that the items at the bottom of ths table in rank
order were still rated of aedium importance or higher. It appears that

all itexs ou the instrument are considered important by the BOE teacters.

Perceived Level of Competence
A parallel version of the previous instrument was developed to
deternine how compe:zent the HOE teachers perceived themselves to be (see
Appendix B). All 155 competencies were listed on the instrument. This
instrument was mailec to the teachers in August of 1981. The teachers

were asked to rate how competent they perceived themselves to be on

each ccampetency using the following scale:




6 = High level of competency

5 = Above average level of competency
4 = Average level of competency

3 = Below average level of competency
2 = Minimal level of competency

1 = No level of competency

0 = Not applicable to my program

Responses were received from 93 teachers. Caution should be uti-
1ized in interpreting the data because of the low response rate. The
primary reasons for the low response rate was that the personnel in-
volved in this aspect of the research were assigned other duties and
there was a tiae lag before new personnel completed the research.

The competencies th: teachers rated as being performed with the
highest level of competence was "identify new equipment and materials
needed in health occupations course for the academic year." This was
followed by "Give a lecture.” The teachers' assessments of their per-
ceived level of competence for all 155 competencies are presented in the
second colusn of Table 2

Interestingly, the items on which the teachers rated thexselves the
most compeient were not. the items they had earlier rated as being the
=ost iaportant. On the clinical items which had been rated the most
ixportant, the teachers rated themselves below average in competence.
Moreover, the BOE teachers rated themselves below average on 73 of the
155 competencies.

An implication of these data is that HOE teachers need additional
specific preparation to develcp competencies in the areas whichk they
have rated as being of greatest importance. The reader of this document
is encouraged to carefully study Table 2. The importance of each compe-
tency and the perceived accomplishment of that competency are displayed

side by side.

17




TABLE 2

13

dealth Qccupations Education Competencies

Competency Statement

Perceived

Importance?

Mean Rank

Teacher 's Individual
Assessnment of
Competence

Mean Rank

Supervise student practice in a
clinical envircnment.

Orient students to their pro-
fessional resgonsibilities in
the clinical setting.

Give appropriate feedback for
student performance ia a
clinical environaent.

Correct a student for a violation
of standards of behavior or
aprearance in the clinical
environzent.

Prepare and conduct clinical
evaluzation confereaces.

Interpret to students acceptable
standards of behavior and
appearance in the clinical
environment.

Direct students in the practice of
mainipulative skills.

Encourage students to exercise
self-discipline

Denonstrate exemplary professional
and personal conduct.

5.86

5.85

5.82

5.80

5.79

5.77

5.76

1

2.83 90

2.91 85

2.8 88

2.95 83

4.70 13

2.94 84

4.47 27

2.95 82

3.14 77

aRating Scale:

Importance
High Medium low
6 5 & 3 21 N/A

bRatiag Scale:
6-High level of competency

5-Above average level of competency

4-Average level of competency

3-Below average level of competency

2-Minimal level of competency
1-No level of competency
0-Not applicable to my program

o
.
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TABLE 2 (Continued) y
Perceived Teacher's Individual
Importance Assessment of
Competence
Competency Szatement Mean Rank Mean Rank
Exchange ideas with other teachers.] 5.76 10 3.06 81

Acquire new occupational skills
needed to keep pace with
technological advancement in

health occupations. 5.75 11 2.83 89
Direct students in charting

techniques. (record keeping) 5.73 12 5.47 28
Demonstrate a manipulative skill

(procedure). 5.72 13 5.03 3
Evaluate a student’s readiness to

enter the clinical environment. 5.70 14 2.76 97

Assist teachers who are new in the
system. 5.68 15 2.68 106

Identify learning outcomes best
achieved in the clinical
setting. 5.64 16 2.60 113

Select methods of evaluating
students' periormance
throughout a unit. 5.62 17 4.39 3%

Maintain an active and continuing
interest in professional field
through reading,.  attendance at
meetings and publication
activities, 5.59 18 2.8 87

Direct student activities on job
related projects, laboratory

projects and activities. 5.58 19 4.5 31
Sequence performance goals (terminal ]

objectives) for a course. 5.57 20 4.10 48
Present information with displays,

models and real objects. 5.57 21 4.19 &4
Assess quality of on-the-job

training. 5.56 22 4.87 7
Formulate with students acceptable

standards of behavior. 5.56 23 2.82 91
Use audio visual materials. 5.55 24 4.34 37
Deternine objectives for a unit. 5.55 25 4,63 16
Select materials and equipment for

a lesson demonstration. 5.53 26 4.61 17

Pt
L



15
TABLE 2 (Continued)

Perceived Teacher's Individual
Importance Assessment of
Competence

Competency Statement Mean Rank Mean Rank
Correlate instruction with on-the-

job training. 5.53 27 2.63 109
Make valid recormmendations regarding

needed revision and improvemend

of health care procedures and

equipment. 5.53 28 2.72 101
Prepare teachine materials. 3.52 7% 4.L7 26
Supervise on-the-job training. 5.52 30 . 2.69 103
Prepare a lesson plan. (Integrate

objectives, learning experi-

ences, evaluation, teaching '

techniques, and learning ‘

resources.) 5.52 31 . 4,08 50
Arrange for essential safety apparel] '

and devices. 5.51 32 © 2,55 117
Give an illustrated talk. 5.49 33 | 493 10

Coordinate actions of student—
learners with other menbers of
a health care tean. 5.49 34 2.78 96

Identify the specific objectives
for a lesson.

-

Plan for the use of patieats in
training demonstrations or
practice sessions.

Counsel students with problems
adjusting to illness or death.

Assess the reliability of instruc-
tional tests.

Select job tasks, conditions, and
standards for which instruc-
tional plans are to be
designed.

Select metheds of evaluating
students' attainment lesson
objectives,

Assess the validity of instructional
tests.

Place students in appropriate on-
the-job training stations.




TABLE 2 (Continued)

Perceived Teacher's Individual
Importance Assessment of
Competence
—__ Conpetency Statement Mean Rank Mean Rank
Analyze statutes regulating health
occupations to determine
training needs. 5.41 43 2.65 108
Arrange layout of laboratory to
simulate clinical environment, 5.40 44 2.58 114

Conduct a counseling session with
a student. 5.39 45 2,80 93

Obtain textbooks, references and
other printed instructional

material. 5.39 46 4.91 5
Assist students in developing good

study habits. 5.39 47 2,72 100
Maintain records of individuals

placed in on-the-job trainingd 5.39 48 2,37 128
Idertify the unit topics for a

course. 5.36 49 4.60 18
Update professional personnel file

regularly. 5.36 50 2,73 99
Formulate a system of grading -

consistent with school pelicy. 5.35 51 4.92 4
Identify the competencies needed

for eatry into an occupation. 5.35 52 4.14 47
Select teaching techniques for a

lesson. 5.35 53 4.59 20
Give a lecture. 5.34 5% 5.16 2

Use cumulative data on students’
ability and achievement in
evaluating performance. 5.33 55 4.51 25

Complete reports required by state
department of education.
(State Board of Nurse Exami-

ners or the like.) 5.33 56 2,37 127
Present information to students on

employment opportunities, 5.31 57 2.80 92
Identify lesson topics for a unit. 5.31 58 4.14 46

Assist seniors/graduates in pre-
paring for interview with
potential employers. 5.30 59 2.70 102

— - © e e
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TABLE 2 (Continued)

Perceived Teacher's Individual
Importance Assessment of
Competence
Competency Statement Mean Rank Mean Rank
Identify new equipment and materialg
needed in a health occupations
course for the academic year. 5.29 60 5.40 1
Work with other teachers and counse-
lors to help students with
individual problems. 5.29 61 2.69 104
Introduce a lesson or unit. 5.27 62 3.44 67
Maintain a record of safety instruc-
tions presented in compliance
with safety laws and regula-
tions. 5.27 63 2,50 119
Schedule laboratory equipment for
maximum utilization. 5.27 64 2.55 115

Recommend reference books and
periodicals that should be
added to the library. 5.27 65 4.41 32

Inform the school and community
about the health occupations

program. 5.26 66 2,40 124
Use analogies to present informa-

tion. 5.26 67 4.82 8
Maintain working reiationships with

the school supporting staff. 5.25 68 2.78 95

Assess the adequacy and relevancy
of the health occupations pro-

gram facilities and equipment.] 5.25 69 3.99 5%
Summarize a lesson or unit. 5.25 70 3.39 70
Give an assignment. 5.24 71 4.91 é

Establish policies for student
learners and on-the-job
education. 5.20 72 2,31 130

Establish criteria for selection of
student-learners for on-the-
job education. 5.20 73 2,30 132

Evaluate textbooks for content
validity, reading level, and

sex/cultaral bias. 5.20 74 4.58 21
Prepare information sheets (handouts)
and assignment sheets. 5.18 75 4.77 9

ERIC 22




TABLE 2 (Continued)

18

Perceived Teacher's Individual
Importance Assessment of
Competence

Competency Statement Mean Rank Mean Rank
Assess the relevancy of the course

offerings in the health

occupations program. 5.17 76 3.23 75
Obtain information from employers

or job supervisors regarding

the quality of health occupa-

tions instruction. 5.16 77 4.70 12
Selecc and modify prefadbricated or

commercial aids for a lesson.

(charts, transparencies,

motion picture, video tape,

slides, audio tapes) 5.13 78 4.56 24

tructure a filing system for

records, report forms, student

files and instructional

materials. 5.15 79 2.37 126

Provide remedial practice sessions.
Employ oral questioning techniques.
Assign grades.

Present information with assistance
of a resourse person.

Describe organizational flow chart
of the clinical facility.

Provide for student participation
in the evaluation of instruc-
tion.

Inventory teaching materials,
supplies and equipment.

Develop long-range plans for the
health occupations program.

Maintain anecdotal records on
students.

Provide for articulation between
health occupations programs.

Write letters of recommendation for
students/graduates.

Present information through team
teaching.
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TABLE 2 (Continued)

Perceived Teacher's Individual
Importance Assessment of
Competence
Competency Statement Mean Rank Mean Rank
Construct subject matter diagnostic
tests. 5.00 92 4,46 29
Prepare budget for equipment,
supplies and travel. 4.98 93 2.78 94
Eliminate student deficiencies in
attainment of a training
objective. 4.93 94 4,39 36
Confer with student and parents. 4.93 95 2.24 134
Assist students/graduates in
securing and in filling out
applications for jobs, scho-
larships, educaticnal loans,
or college admissions. 4.87 96 2,62 111
obtain follow-up data from employers
of graduates. 4.84 97 3.64 64

Assess effectiveness of instruction
through use of student's
records. 4,846 98 4.71 11

Prepare a long-range budget which
identifies the financial needs
of the health occupational
program. 4.77 99 3.11 79

Interpret national standardized
tests, occupational tests,

and inventories to students. 4.76 100 2.14 135
Prepare news releases on activities

of your program. 4,76 101 1.97 142
Work effectively with the advisory

committee. 4.76 102 3.93 57

Maintain continual follow-up infor-
mation on placemen*, employ-
ment, and training status of

each graduate. 4.75 103 3.13 78
Present information by the use of

individualized instruction. 4.73 104 4,33 38
Speak to school and rommunity groups

on health occupations programsd 4.73 105 2.04 140

Conduct an open house to familiar-
ize members of the school and
community with activities of
health occupations programs. 4.72 106 2.10 138

24




TABLE 2 (Continued) 20

Perceived Teacher's Individual
Importance Assessment of
Competence
Competency Statement #can  Rank Mean Rank

Participate in the development of
policies regarding school-
community relations, 4.72 107 2,03 141

Develop health occupations courses
by clustering and sequencing
related tasks. 4.72 108 3.65 63

Determine group and individual
learning experiences for a
lesson based on individual

differences of students. 4,71 109 4.28 41
Determine Teasons students drop out
of health occupations programs.| 4.69 110 3.71 62

Participate in experimental and
other data collecting reserach
activities. 4,66 111 2,47 120

Serve in professional non-vocational
organizations to improve the
image of the health occupatianq
program. 4.63 112 2.26 133

Serve professional organizations as
an officer and/or chairman or
member of a committee. 4,60 113 2.43 123

Szzve iIn community organizations to
improve the image of the healtH
occupations program. 4,58 114 2.31 131

Direct students in gathering infor-
mation from sources in the
comnunity, and on field trips.| 4.58 115 3.57 66

Analyze collected occupational data
to determine priorities among

.y -

training needs. 4,57 116 4,05 51
Evaluate instruction through self-

rating devices and instruc-

tionsl media, such as video or

audio recording. 4.54 117 4,23 43
Organize an advisory committee. 4.53 118 4.02 52

Analyze students' cumulativ
records. 4,53 119 2.43 122

Serve as the liaison for the advi-
sory committee and the school
administration. 4.49 120 3.84 61
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TABLE 2 (Continued)

Perceived Teacher's Individual
Importance Assessment of
Competence
Competency Statement Mean Rank Mean Rank
Assess the cultural bias of tests
used for program placement. 4.7 121 2.08 139

Present information using group
supervised study. 4.45 122 3.31 73

Establish the criteria for celec—
tion of advisory committee
members. 4,44 123 4,01 53

Assist students with their problems
by working with agencies such
as the health and welfare
services. 4.42 124 2,36 129

Establish a policy for use of
health occupations facilities
by outside groups and other
school personnel, 4.4z 125 2.11 137

Develop original instructional
materials. (Individualized
learning packages, learning

modules, or lesson kits.) 4,42 126 4,08 49
Conduct a group counseling session.| 4.42 127 2,13 136
Present information using the case

study method. 4,40 128 3.41 68
Maintain liaison with union

officials and employers. 4.37 129 1.50 148
Identify the role and function of

the advisory committee. 4.37 130 3.92 58

Lead communication techniques,
(buzz groups, brainstorming,
skits, debates, etc.) 4,35 131 3.40 69

Plan the annual program of work to
be considered by the advisory
committee, 4.32 132 3.98 55

Develop procedures for working with
the disadvantaged and with
minority groups. 4,26 133 3.23 76

Present activities of your health
occupations program on radio

or television. 4.26 134 1,73 145
Present information using a simu-
lation or learning game. 4.20 135 4.39 35
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TABLE 2 (Continued”

Perceived Teacher's Individual
Importance Assessment of
Cozmpetence
Competency Statement Mean Rank Mean Rank
Preparc simulation or learning game] 4.20 136 4.25 42
Establish a Health Occupations
Students' AssociationJ(H.0.S.A) 4.14 137 1.26 150
Coilect data on projected student
enrollment. 4.14 138 .87 59
Davelop procedures for working with
the handicapped. 4.14 139 2.87 8¢
Analyze enrollment trends of health
occupations programs 4.12 140 1.85 144
Assist in planning activities and
supervise activities 4,12 141 1.60 147

Inform prcspective aembers and
their parents about H.0.S.A. 4.08 142 1.23 151

Comunicate with parents regarding
their expectations of the

health occupations program. 4.05 143 1.67 146
Deterzine students’® background and

environment. 4.02 154 2.%6 121
Conduct leadership training

sessions for the officars, 4.01 145 1,39 149

Structure instruction so that
students can progress at their

own rate. 4.01 146 2.50 112
Coordinate H.0.S.A. activities with

instructional activities. 3.88 147 1.19 152
Assist students with the financial

managenment of H.0.S.A. 3.83 148 1.15 154

Design and conduct a community
occupational survey. 3.79 149 3.36 72

Assist in the preparation of state
and national reports, provide
advice and trainirg for stu-
dent entries in state and

national ¥.0.S.A. contests, 3.78 150 1.15 133
Conduct opinion surveys in the
school and comsmunity. 3.77 151 1.91 143

Serve as an advisor or judge for
district, state, regional or
national H.0.S.A. contests, 3.7€ 152 1.09 155
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TABLE 2 (Continued)
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. Perceived Teacher's Individual
Izporzance” Assessment of
Competence

Competency Statement Mean Rank Mean Rank
Use a polaroid camera and/or video

tape recorder to provide in-

stant visual feedback on stu-

dent performance. 3.73 153 3.64 65
Prepare a questionnaire for collec-

tion of occupational data. 3.72 154 3.25 74
Present information by having stu-

dents "read chapter and

answer questions in the book.”| 3.61 155 3.06 80
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TEE MAKING OF A MODEL PROGRAM

Several steps were taken in the development of a Vocational Health
Occupations Teacher Education Model for Louisiana (see Figure 7).
The methodology and results of the first four steps have been presented
earlier in this document. These step> included:

(1) an in-depth review of the literature related to HOE;

(2) an analysis of pedagogical skills needed by HOE teachers;

(3) an assessment of pedagogical skills possessed by HOE teachers;
and,

(&) a survey of the educational aspirations and characteristics of
HOE teachers.

The fifth step focused on bringirg a panel of national experts to
the LSU campus. A two-day conference was held for the express iuvrpose
of having six nationally recognized teacher educators in health occupa-
ticns share their teacher educaticn programs. The parel members were:

Dr. Dora Johnson, teacher educator, Tniversity of Noirthern

Colorado, President, Health Cccupations Division of the Armerican

Vecaticnal Association.

Dr. Janice Sandiford, teacher educator, Florida Internmational
University, President, Health Cccupaticns Teacher Educators.

Dr. Bettye Milliken, teacher educator, University of Georgi
one of the picneers in health occupations teacher educatio..

Dr. Madge Atwood, teacher educator, Uaiversity of Illinois,
responsible for establishing health occupations teacher education
programs in Michigan and Illinois.

Dr. Beverly Richards, teacher educator, Tniversity of Iowa,
involved with health occupatfons educaticn in Pennsylvania and
icwa.

Dr. Lou Ebrite, teacher educator, Unaversity of Nebraska completed
Jdoctoral research on competencies needed in health occur .tions
education.

~
F <
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Naticowide Task Analysis of Assessment of Survey of Panel
Review of Pedagogical skilis] | Pedagogical skills] | Educational of
Literature in Needed by Nealth Possessed by Aspirations and| [Naticnal
Healzh Occupatio O:cupations Eealth Occupations| ] Characteristics} | Experts
Teacher Education Teachers Teachers of Nealth

Dccupations

Teacher

TEXTATIVE
MODEL

Input from the

<____, United States Department
of Educatica

Iaput from louisiana
Teachers, State Dept. _%
of Edvc., Vocational

Directors, BESE, etc.

FINAL
MODEL
{forr options)

Figure 7. Procedure Followed in Developing the Model Health Cccupations
Teacher Education Program
Q
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Most of these panel members have been instrumental in beginning and
organizing health occupations teacher preparation programs in two or
more major universities. In addition, a number of persons in or related
to education, health care services and/or vocational education attended
the two-day conference. Each of these persons will play an integral
part in crganizing and implementing an HOE teacher preparation progranm
at Louisiana State University. 1In addition to the panel, the following
professionals from Louisiana attended the conference:

Dean Schilling, Dean of the College of Agriculture, LSU

Dean Saith, Dean of the College of Education, LSUD

Dean Parker, Dean of the General College, LSU

Dr. Charlie Curtis, Director of the School of Vocational
Education, LSU

Dr. Michael Burnett, Current Project Director of The Health
Occupations Education Grant, 1LSU

Dr. Gary E. Moore, Coordinator of the Graduate Vocational
Education Program, 1LSU

Dr. Barbara A. Moore, Research Associate on the Eealth
Occupations Education Grant, LSU

Dr. N. J. Stafford, Jr., Assistant Superintendent of the Office
of Vocational Education, Louisiana Department of Education

Dr. Florent Hardy, Director of The Research Coordinating Unit,
Office of Vocational Education, Louisiana Department of Educatior

Dr. Ralph Ainsworth, Director of Trade and Industrial Education,
Office of Vocational Education, Louisiana Department of Education

Ms. Betty Penny, Supevvisor of Heslth Occupations, Office of
Vocaticnal Education, Louisiana Department of Education

Dr. Connie Casente, Hezlth Occupations Professional and former
Ed.D. student in VocatZonal Education, LSU

Mg. Margo Namie, Allied Health Advisor, General College, LSU

Ms. Carol Smith, President of the Health Occupations Division of
Louisiana Vocational Association
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Dr. Betty Harrison, Vocational Home Economics Education Teacher
Educator, LSU

Ms. JoAnne Garland, Graduate Assistant, Health Occupations
Education Grant, LSU

Dr. Stan Abadie, Dean of the LSU Medical Center, Shreveport and
New Orleans, Acting Director of the LSU Bio-Medical Research Center

During the two-day conference, the panel of experts distributed
information describing their HOE teacher education programs. These
presentations were taped for future reference by the research team. The
concluding activity of the conference provided an opportunity for the
panel members to list what they believed to be characteristics of a
model HOE teacher education program.

Following the conference, the research team began the task of
developing such a model using all the information and input collected.
It became apparent throughout the research process that the model under
construction would need to contain several different options in order
to meet the varied educational needs of the health care professionals
in Louisiana. Thus, the first rough draft contained three options.
Upon its completion, a review wzs held at the 1982 AVA conference in
St Louis. Feedback was collected from the original panel of experts.
In addition, a review was held at LSU where feedback was collected from
local project advisors. The final draft containing six educational

options is presented in this document.

Requirements for Option A
Successfully compieting Option A, would culminate in both a B.S.
degree and a standard Louisiana teaching license in HOE (see page 28).

(See Appendix A for license requirements.) In addition to meeting the



OPTION A  Designed for those health professionals who desl.e a Bachelor of Science Degtee 1in Health Occupatiosns
Educration. Upon the coxzletion of the B.S. degtce, students will have also completed the rTequirement
for a standard teaching iicense.

TOTAL 135 CREDITS

REQUIREMENTS FOR THE B.S. DEGREE IN HOE POSSIBLE TRANSFER CREDITS
GENERAL EDUCATION - Total 46 semester credit hovrs NOTE: Transfer credits may be given for
general education courses taken
English (12 hrs) during previcus professional health
Social Studies (12 hrs) core training.

Science {12 hrs)
Mathematics (6 krs)
Fealth and Physical Educatiun (& hrs)

TECHNICAL EDUCATION - Total 45 semester credit hceurs EXAMPLES:

Specialized Eealth Skill Devclopaent {15 hrs) 1 Year Emergency ¥edical Technician Training =
Basic Clinical Science (9 hrs) 9 hours Basic Clinical Science
Intermediate Clinical Science {9 hrs) 2 Year Physical Therapist Training = 18 hours
Advanced Clinical Scieace (9 hrs) Casic and Intermediate Clinical Science
Electives In Allied Health or Related Fields (3 hrs) 3 Year Diploma in Nursing = 27 hours Basic,

Intermediate and Advanced Clinical Science

TEACHER EDUCATION = Total 36 semester credit hours

History, Philescphy or Iatroduction o Educativn (3 hrs)

Educational Psychology (3 hrs) (PSyc 1060)

Adolescent Psycholegy (3 hrs) (PSYC 2078)

Teaching Reading {6 hrs) (EDCI 31395 and 31%)

Survey of Health Occupatfons Professicns (3 hrs) (VHUE 44U2)

Teaching Skills and Strategles in Health viccupatiens Educativn (3 hrs) (VBOE 4with)
Clinfcal Supervisiun and Evalvutfon In Health Oicupatiens Bdusatien {3 hre) (ViR waul)
Student Teaching In Health “izcupatfers Education (9 hes) (VINE 441%)

Elective Houls = Total 7 scemester cecdit bvurs

El{fC‘ 343

Aruitoxt provided by Eic:
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requirements for a Louisiana teaching license, Option A also meets under-
graduate degree requirements for Louisiana State University, School of
Vocational Education, College of Agriculture, NCATE, and SACS. it
should be noted that LSU vocational teacher education requirements exceed
the teacher certification requirements.

Currently, the Louisiana teacher certification requirements for
all secondary teachers who complete a baccalaureate teacher education

program are: (Ccursework at LSU is given as SEMESTER CREDIT HOURS)
GENERAL EDUCATION - 46 hours

Englishe = - = = = = 12 hours (at least 3 hours of grammar
and 3 hours of composition)
Social Studies — - - 12 hours (at least 3 hours of

U.S. History)

Science- = = = - - - 12 hours (at least 3 hours must be in
biological science and 3 hours rust
be in physical science)

Mathematics= = = = - 6 hours
Health and
Physical Education - 4 hours

TECHNICAL CONTENT - Hours vary

The number of hours in the subject matter vary according
to the area. Home Economics requires 42 hours; Vocational
Agriculture requires 50 semester hours.

PROFESSIONAL EDUCATION - 27 hours

History, Introduction to, Foundations of, or Philosophy of
Education - 3 hours

Educational Psychology - 3 hours

Professional Education appropriate to the secondary level
- 6 hours (must iaclude 3 hours of adolescent psychology)

Teaching Reading - 6 hours

Student Teaching - 9 hours (must be in principal field of
teaching)

Students who enter the Option A Program may have taken many of the

GENERAL EDUCATION courses during their professional health care training

ERIC 34
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program. In addition, students who read widely, who are active
professionally, and who possess a strong general education competence
are encouraged to participate in College Level Entrance Exam Program
(CLEP). Through this testing program, a student can acquire additional
credits for general education knowledge and skills already attained. A
number of general education courses are available from LSU through
correspondence.

Another unique aspect of Option A is the method used for

determining the number of transfer credits in TECHNICAL EDUCATION that

a student may receive from their previous health care training program.

TECHNICAL EDUCATION is divided into two divisions: gkill development

and clinical sciences. A student is required to have 15 hours of
specialized health skill develcpment. An approved, current, valid
license, certification or registration is counted as 15 hours of
specialized health skill development credit upon entry into the
teacher education program. This is possible because these credentials
represent recognized standards of technical competsrnce withia a health
field plus instructional hours related to occupational competence. 7The

second division required in TECHNICAL EDUCATION is clinical science.

Previously taken technical course work, which does not pertain to skill
development, can be classified as basic, intermediate or advanced
clinical science. Nin2 hours are required in each level of clinical
science. Basic, intermediate and advanced clinical science credits may
be awarded during the analysis of the health credentials for each
student by the health occupations teacher educator and the university

admissions officer. One year of an academic health care training

program is equal to, but may not exceed, 9 credits. Therefore,




generally speaking, a person with a two-year associate degree in a
health field will probably acquire 18 hours of transfer credit counted
as clinical science, basic and intermediate, leading toward a B.S.
degree. A three year dursing graduate cculd be awarded up to 27 hours
of transfer clinical science. If additional semester credits in
clinical science are needed ir professional health care courses,
students may select courses from a variety of departments on the LSU
Baton Rouge campus, pending advisor's approval. Included among the
suggested departments are Health, Physical Education, Recreation and
Dance; Home Economics; Psychology; Sociology; and Social Welfare.

The professional education core in Option A includes the require-
ments to qualify for Louisiana teacher certification. The students are
required to complete 190 hours of actual teaching experience during

student teaching in an approved health occupations secondary program.

Requirements for Option L

Option B was created from the suggestions given by the panel of
experts and others working in the health care industry (see page 32).
Completing Option B results in a baccalaursate degree program in HOE
but does not culminate in a Louisiana secondary school teaching license.
Today, there are many teaching positions in health occupations other
than secondary education. These positions can be found in hospitals,
clinics, government agencies, community services, private and public
health care facilities, and post-secondary and adult programs. Persons
in these positions often do not desire the secondary license. Alterna-
tive health care teszching jobs are becoming more and more popular as the

country expands its well-care prevention services.
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OrTION B

Designed for these health prefsssionsls vhe dsairs s Bacheler of Sciemcs Degree im Nealth Occupaticns

Education ss praparstiom to teach im imstitutions, busimsas and erganizations mot raquiriag s teaching

license.

TOTAL 134 CREDITS

REQUIREMENTS POR TRE B.S. DECREE IN NOR

POSSIBLE TRANSFER CREDITS

GCENERAL FDUCATION -~ Totsl 46 semestar credit hours

Eaglish (12 hra)

Socisl Studies (12 kra)

Science (12 hre)

Nathematics (6 hra)

Nealth and Physical Education (4 hra)

NOTE: Tremsfar credits msy be givea for gamersl
eaducaticon coursss takam duriag pravious
profsssional heslth cors training.

TECHNICAL EDUCATION — Tetal 45 semeatar cradit hours

Specislized Allied Mealth Skill Devalopment (15 hra)
Basic Climical Sciemcs (9 hrs)

Intermediats Clinical Sciencs (9 hra)

Advenced Clinical Sciencs (9 hra)

Electivas ia Allied Neslth or Ralated Pialds (3 hra)

EXAMPLES:

1 Yaar Essrgency Medical Tachmician Traimiag =
9 hours Basic Climic Sciencs

2 Yaer Physical Therapist Training = 18 hours
Basic and Intermediats Climicsl Science

3 Yeear Diplems im Mursing = 27 hours Basic,
Intarmediste and Advenced Clinical Sciemce

TEACRER EDUCATION -~ Total 27 semestsr credit hours

Survey of Bealth Occupations Prefsssions (3 hra) (/80K 4402)
Teaching Skills and Stratagies ia Reslth Occupatiens Education (3 hrs) (VNOU 4403)
Clinical Sepervision and Rvaliatiea im Mealth Occupstions Rducatiom (3 hrs) (VHOE 4407)
Curriculum Design im Nealth Occupatiens Lducation (3 hrs) (VHOE 4406)

Principlas of Adult Rducatiom (3 Wrs) IXED 4025)

Nessurement and Evalustion of Studant Achievement (3 hrs) (EDAY 4200)

Practicum iam Meslth Occupatioms (9 hra) (YNOE 4416)

Electiva Nours - Tctsl 16 aemestar cradit hours

~




33

Since Option B does result in a B.S. degree from LSU, it must meet

all of the GENERAL EDUCATION requirements as well as the total hour

requirement. The GENERAL EDUCATION and TECHNICAL EDUCATION requirements

are identical to Option A. The PROFESSIONAL EDUCATION requirements,

however, are minus the Louisiana teacher certification requirements and
focus on all specialized health occupations education courses. This
increase in electives permits students to specialize in an area of need

and/or interest in HOE.

Requirements for Option C

Option C is designed for health care professionals who desire to
teach at the secondary and/or post-secondary level, but who do not de-
sire a B.S. degree. Currently in Louisiana, the licensing-only option
is the Vocational Trade and Industrial Education (VTIE) certificate
progran.

Health care professionals, who desire licensing only, must meet the
following requirements:

Health Occupations - Practical Nursing and Aid Instructor

— Graduate of professional 3 year diploma nursing school or
baccalaureate nursing school with current licensure in
Louisiana.

= Minimum of 2 years of occupational experience as a
registered professional nurse in the area of medical
surgical nursing in a hospital setting. One year of this
experience must have been served within five years.

Health Occupations - Related Health Fields

~ Graduate of approved program in the area in which the
applicant is to teach with current state license or national
certification where required.
When these requirements are met, the VTIE professional is issued a

one-year Vocational-Technical certificate. For renewal of this cextifi-
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cate, at least three hours in professional vocational education must be
earned each vear until a minimum of 15 hours has been completed, at
which time the Vocational Technical certificate shall become permanent.
VTIE professionals possessing a previously earned B.S. degree shall earn
nine hours on the same basis. Course work is further reduced to six
hours for those VIIE professionals possessing a degree in education.
The Louisiana Department of Education, 9ffice of Teacher Certificationm,
has a list of study topics from which VIIE health occupations students
must choose. These topics consist of:

Trade Analysis and Course Planning

Philosophy of Vocational Industrial Education

Methods of Teaching in Vocational Industrial Education

Preparation of Vocational Instructional Materials

Problems in Teaching Vocational Industrial Education

Practice Teaching in Vocational Industrial Education

Shop Management and Safety

Vocational Guidance

History of Industrial Education

Principles of Vocational Industrial Education

Testing in Industrial Education

Visual Aids

In constructing an Option C, two different designs were considered.
First considered was an ideal Option C which the research team dubbed
as C1 (see page 35). 1In Option Cl, the required course work is
sequenced over a two-year span, according to the needs of the new health
care teachers. In addition, all courses are taught and supervised by a
health occupations teacher educator. Option Ci, begins in the summer.
New VTIE teachers hired before July 1 would attend a New Teachers
Institute I (3 hours). This intensive session would assist these
new teachers in developing survival skills in the classroom, including
basic lesson planning and principles of teaching. In addition, the

New Teacher Institute I would help the new health occupational teachers

to assess their future professional education needs.
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OPTION C; A two year program dasigned for the lealth core professiocnal vho desires to obtaim a Louisiana VITE
teaching certificate but does not desire a Bachelor of Science Degree. Individusls desiring this
option for the most part, are persons with professional health experience wvho have been hired by s
local school parish or postsecondsry fastitute to tesch a Heslth Occupations Program. These persons
begin teaching with a temporary vocational education license snd later receive a permanent VIIE
tesching certificate upon completion of the following requirements.

TOTAL 18 CREDITS

REQUIREMENTS FOR THE TEACHING LICENSE PROGRAM

Summer I: For those teschers employid on or before July 1

TEACHER INSTITUTE I - Three weeks, totsl 3 hours
VHOE 3301 Program Operation snd Lesson Planning in Health Occupstions (3 hrs)

Fall Semester I: Weekend Course (WC): Meets one weekend per month

VHOE 4405  Tesching Skills snd Strategies in Heslth Occupations Zducstion (3 hrs)

Spring Semester I: Regular Night Courae (RNC): Meets one evening per week,
Courses sre frequently tsught off campus.

VHOE 4407 Clinical Supervision and Evalustion in Heslth Occupations Education (3 hrs)

Summer II: FYor those teschers who have completed approximately one yesr of tesching

TEACUER INSTITUTE II - Two weeks, total 3 hours
VHOE 4402  Survey of Health Occupstions Professions (3hrs)

Yall Semester II: Weekend Course (WC): Meets one weekend per month

VHOE 4406 Curriculum Design in Health Occupstions Pducation (3 hra)

Spring Semester II: Regular Night Course (RNC): Meets one evening per week.
Courses sre frequently taught off campus.

Health Occupstions Pducation or Vocational Educstion Elective (3 hrs)

Yo
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Next, in Option Cl, teachers attend a fall semester weekend course
(3 hours) which meets one weekend per month throughout the semester.
The following spring course (3 »ours) would be offered on or off campus
in accordance with enrollment. 1In this first year, the fall and spring
courses are designed to develop competencies in teachiug skills,
strategies, clinical supervision, and evaluation in HOE.

The second year begins with another summer Teacher Institute .I
(3 kours). During this intensive session, HOE teachers receive
information concerning a wide range of health careers and pcsitions.
The course was recommended by a majority of those involved in HOE
programs. Course work in expanding career knowledge is needed because
a number of health care teachers work in teaching positions in areas
related to, but often different from, their original health care
training and work experience.

The fall weekend course (3 hours) required in the second year
would fotus on curriculum design. Thc spring course {3 hours), taught
on or oif campus, would be 2 Eealth Occupations Education or Vocational
Education eiective.

At the end of the second year, a peimanent VIIE certificate would
be issued. It should be noted that all course work would be transfer-
able to the B.S. degree in HOE if the student meecs the necessary
university entry requirenents and desires to pursue the B3.S. degree.

Option cl, is ar iceal model that is not without implexentation
prebless in Louisians., ¥Fixse, Cl, ¢iffers from the current state
teacher certification raguirenents. New certification requirements
would be neecded. Secondly, tre izplementation ¢f Option C, would

1

requirxe & coordinated effor: frem the vecational secondary and post-
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seccudary administrators in permitting heaith occupations teachers time
for the intensive pre-service time in the summer to sufficiently prepare
to teach. Thirdly, Option Cl would change the administration and super
vision of the health occupation teachers from VIIE to BOE teacher
educators.

Because of these three operational problems with Option Cl,
Option C2 was created (see page 38). Option Cz is built primarily in
accordance with the original VITE certificaticn program in Louisiana.
The change in Option C, would be the addition of the following areas of
study to the list of ¥TIE topics found on page 34.

Survey of Health Occupations Professions

Teaching Skills and Strategies in HOE

Curriculum Design in EOE

Clinical Supervisicn and Evaluation in HOE

The addition of the HOE topics would bring about the invoivement
and utilization of a heaith occupations teacher educator to teach
specific courses susporting these topics.

Option C2 also contirues to work within the VIIE administrative
framework without changing teacher certificition requirements.

The research team wishes to point out that even though Option C

2

is by far easier to implement in Louisiana at this time, Option C1

appears to be a more "ideal" EOE teacher preparation Program.

Requirements for Option D
Option D was created for those individuals who already possess a
baccalaureate degree and desire to pursue a master of science degree in
Vocational Education with a concentration in ROE. Course work for the
M.S. degree is a combination of a required core of courses and selected
courses from specific categories. Both a THESIS (D,) and a NON-THESIS

(Dz) option is possible.

b
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OPTION C3 A two year program designed [t the health cora professiomal wvho desires to obtaim a Louisisma VITE
teaching cert:ificate but does mot desire & Bachelor of Science Degree. Iadividuals desiring this
option for the most part, are petsons with professional health experieace vho have been hired by a
local school parish or postsecondary institute to teach a Health Occupations Program. These persons
begin tesching with a tempotrsry vocstional educstion license and later receive a permanent VIIE
teaching certificate upon completion of the foliwing requirements.

TOTAL 15 CREDITS

~ REQUIREMENTS POR TRE VIIEZ TEACHING LICENSE PROGRAM

Courses totaliag 15 hours must be selected from the
following tupics:

Trade Asslysis and Course Plamning

Philosophy of Vocstional Iadustrial Pducationm
Methods of Teachiag 1Ia Yocatlonsl Indusizisl Zducaticn
Prepatation of Vocatiomal Iastructional Materials
Probleme in Teaching Vocatiomal Industrial Rducation
Practice Teaching ia Vocational Industrial Education
Shop Management and Ssfety

¥Yocational Cuidsnce

Ristory of Iadustrial Educstion

Principles of Vocational Iadustrial EZducat’aa
Testing is Indwstrisl Education

Visual Alds

Sutrvey of ¥eslth Occupstions Professions

Teaching Skills and Strategles ia HOE

Curriculum Design in HOE

Cliaicsl Supervision and Zvaluation in WOE

Candidatss must mest eatrance reaquirements for
the VTIEZ program plus at lsast three hours ia
professional vocationsl educatiom must be esrned
each year until 2 ainimm of 15 houra has beea
completed, at which time the vocational teschiag
cectificate ahall becowme parmaneant. ¥IIL
professionals possessing & previocusly ecarmed
3.S. degres shall sarn aine houra on the same
basis. Course wotk 1s further reduced to six
hours for those VTIE prcfessionals possessing a
degree in educatich.
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The D1 THESIS option requires a total of 36 hours with 9 hcurs in

EDUCATIONAL FOUNDATIONS (see page 40). Six hours are required in

TECHNICAL EDUCATION in health care study. Credit from health training

programs beyond the B.S. degree; and/or graduate level courses in health
care such as nursing, medical technology, physical therapy, etc., may be
used as part or all of the six hours of technical education (pending

approval by advisor). Fifteen hours are required in TEACHER FDUCATION.

These hours are divided alloting 12 hours in health occupations educa-
tion and 3 hours in vocational education for Option D.
The NON-THESIS Option D2 focuses more iantently on course work by

requiring 18 hours in TEACHER EDUCATION (see page 41). A minimum of 12

of these hours must be in health occupations education. The remainder
of the 18 hours may be taken in either health occupations education or
vocational education. Three hours are specified as elective hours.

For both Dl and Dz, 18 semester credit hours musr be at the 7000
level. The M.S. option can be used to upgrade a standard teaching
license only if the student possesses a B.S. degree in education and
holds a current standard teaching certificate. A student who possesses
a B.S. degree in a health care field but who is not certified to teach,
would need to combine the M.S. program with the VTIE program or complete
the B.S. degree program in Health Occupations Education prior to the

¥.S5. degree, if a teaching license is desired.
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BEST COPY AVAILABLE

OPTION D

1 Desigred for thuse landividuals «he 2izeady pussess a Buchelo: of Sulcace Degzee and deslze to purs.e
a MASTER OF SCIENCE DECREE in Vuwational FEducation with a concentratica in Health Uccupations
Education. Becasuse the Master’s pregtan is deésigued to acet individual aceds, specific course work

is selected fzom different categosies.

In 233ition candidates will coxplete a research thesis.

TuTAL 316 CREDITS*%

REQUIREMENTS FUR THE THESIS MASTER'S OF SCIENCE LECREE

ELUCATIONAL §iANDATIUNS
Total 9 semester credit hours

*History of Educatica (3 hrs)
(VED 4700 History of Vocational Education)

sPhiloscphy of Education (3 hrs)
(VED 7024 Philoscphy of Vocaticnal Education)

#Research Methods (3 hrs)
{VED 7000 Sclentific Methods In Voc. EdL)

TECHNICAL EDICATION IN A HEALTH CARE Pakid

Total 6 semester credit huurs
{(May transter credit from health training
credit progran beyond the B.5. degree; «nd/f
OT glausate level courses In allied health
field such as wuTsing. ordical tectnvlogy,
physical therapy, et

furgested Depas zents From Which 2o 4t~
Lealth Related Coutre om the Ral o Foape
Campiig. Aduis 1's spproval royulred -

Health, Physical Elucation, R-cocuticn,
and lawce IR

Heme Economirs 1HEOH

Psychalegy (PSYO)

Seclelegy (il

Social Lelfare (Lw)

| RRequited vute of courres S

U 21K Yeaurs mirt be at Tuil level
ERIC

Aruitoxt provided by Eic:

TELHLR R11LaTION (Health Ouiupatlons Education/Vocational
Edacation) Total 15 semester credit hours.

HEALTH vCCUPATIONS EDUCATION: Minizum 12 hours

VECE 44U2 Survey of Health vccupations Professions (3 hrs)

\HCE 4405 Teaching Skills & Strategies ia HCE (3 hrs)

VECE 4406 Curriculum Design In HOE (3 Yrs)

VBUE 4407 Clinical Supervisivn & Evaluation in HOE (3 hrs)

VA0E 7408 Problems {n Teachiing EoE (2 hrs)

VECE 7410 Leaderskip in BOE (3 hrs)

VHeE 7412 Practicuz In Healtk Professions (1-6 hrs)

VECE sl ) Stuldent Evaluativn, Placezent, & Follow-up in BOE
{3 tirs)

VHOE Jéle Laboratory Managemcuni & Design of Clinical
Facilities (3 hrs)

Ve RTHNAL ELUCATHAN
(Roo:axmended courses from vhillh to choose)

Vi Yo principles of Practical Arts & Voo, Ed. (3 hirs)

VED Tur tatsent Prublens & Issues §a Voo Ed. (1-3 hrs)

LD Jwiv Voiatienal Bducation tot Special Needs Studeats
{3 trs)

VED 7 4 crgantzatien 3 Adalnistration of Voo.o Ed.
{3 trs)

VhD Tel 0 fupervisicn n Vecatdenal Educatien (3 hrs)

AL serit vurriculun Developswnt in Vocatienal Educatien
13 hrs)

¥ 7940 Youth Leadetship Tevel. jaent

Yl LJ40 Teaching Corperative Fducation

Vilr et Practicus for the Lecati-nal Educator {3 Lrs)

1t Iy (6 sementer ctedat N
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OPTION D,

Designed for thosc lndividuals who already pussess a Bachelor of Science Degzee and desiie to pursue

a MASTER OF SCIENLe DEGREE ia Vocatlonal Education with a concent:iation in Health Occupations

£ducation.

Beczuse the Master’s ptogram 1s designed to mect individual nceds, specific course work

is selected from lists of courses ia the fcllowing categories:

TOTAL ~ 6 CREDITS*%

REQUIREMENTS FUR THE NON-THESIS MASTER'S OF SCIENCE DEGREE

EDUCATICNAL FOUNDATIONS
Total § sexester credit Lours

*History of Educatioa (3 hrs)
(VED 4700 History of Vocaticnal Education)

*Philosophy of Education (3 hrs)
(VED 702% Philoscophy of Vocational Education)

%2Research Methods (3 hrs)
{VED 7000 Scientific ¥ethods in Vec. Ed.)

TECHNICAL ELUCATIUN IN A HEALTH CARE FIELD

Total & semester credit hours
{May transfer credit from health training
credit program beyond the B.S. degree; and/
or graduate level courses in allted healrh
field such as nursing, acdical technolegy,
physical therapy, etc.

Yugeested Departaents From Which to Chicse
Health Related Coutses on the Paton Pouge
Campus. Advisor's approval required -

Health, Physical Educativn, Recreuli.a,
and Dance {HFROY

Home Economics (HEC)

Paychrlegy (PSYC)

Sociolegy (sil)

Social Welfare (TH)
#Required care of wurses
%8 Liours sust be at U0 level

Q

RIC

Aruitoxt provided by Eic:

TEAGHER EDUCATION (Health Oucupations Education/Vocatioaal
Education) Total 18 semester ¢redit hours.

HEALTH UCCUPATIONS EDUCATION: Minimum 12 hours

VHOE 4402 Survey of Health Occupations Professions (3 hrs)

VHOE 4405 Teaching Skills & Strategies ia HOE (3 hrs)

VHOE 4406 Curriculum Design in HOE (3 hrs)

VEUE 4407 Clinical Supervisica & Evaluation in HOE (3 hrs)

VHOE 7408 Froblems In Teaching HOE (2 hrs)

VHOE 7410 Leadership In HOE (3 hrs)

VHOE 7412 Practicum In Health Professions (1-6 hrs)

VHAOE 7413 Student Lvaluatien, Placement, & Follow-up in HOE
{3 hrs)

VHOE 7414 Laboratory Management & Design of Clinical
Facilities (3 hrs)

VOCATIONAL EDUCATION
(Recommended courses from which to choose)

VED 7209 Principles of Practical Arts 8 Voo. Ed. (3 hrs)

VED 7340 Cuvzent Prodlems & Issues in Voc. Ed. (1-3 hrs)

SVEL Jeub Voiational Educatien fur Speclal Necds Students
(3 %hrs)

VED 7% organizatien 3 Administiration of Voec. Ed.
(3 hrs)

VED T4id tugervisien In Vocatfenal Educaticon {3 hrs)

VD 78un turriculua Develepaent in Vocatienal Educatien
{3 hrs)

VED 7951 Youth Leadership Dovel.prent

ECT wl4v Teaching Cocperative Lducation

VED 7% Practicum for the Vocutional Educator (3 hrs)

ELECTIVFS = 3 semester eredit Livurs
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A Description of the Vocational Health Occupations Education Courses

In order to implemeat the various options contained in this
document, a series of courses will need to be developed. Following
is a description of the courses to be developed along with course
objectives. The courses are based on: (1) the competencies which
were identified in phase II of this research; (2) input from advisory
groups, and (3) existing exemplary programs at other universities.

VHOE 3301 ~ Program Operation and Lesson 2lanning in HOE (3 hours)

An orientation to the operation of a school and the role
of the HOE teacher. Emphasis will be placed on making
the transition between health professional and health
occupations teacher. 1in addition, the course will focus
on the nature of teaching and learning, methods and
materials, and curriculum development.

Course objectives:

Describe the overall goals and objectives of the American
school systen.

Explain the organizational structure of the school in which
the HOE teacher is employed.

Explain the purposes and objectives of vocational education,
and more specifically, HOE.

Plan an informaticn system for school and community about
the existence and value of the HOE program.

Outline the roles and responsibiiities of the vocational
HOE teacher, both in the classroom and the clinical setting.

Explore the purposes and objectives of such auxiliary
groups, services, and activities as the Health Occupations
Advisory Committee, HOSA, vocational counseling, placement
and follow-up.

Explain the role of the HOSA chapter advisor.

Explain the purposes and procedures for opening, maintaining
and closing an HOE program for the year.

Identify managerial skills needed by the HOE teacher to
operate an HOE program.

37



43

Describe learning outcomes best achieved in the clinical
setting.

Describe learning outcomes best achieved in the clinical
settiug.

Identify typical content taught for each year of an HOE
prograr.

Compare ways of sequencing what is to be taught in an HOE
program.

Write yearly program goals and objectives.
Identify the parts of a iesson plan.

Write both terminal and enabling objectives for a daily
lesson plan.

Explain the relationship of lesson cbjectives with student
evaluation.

Explain why and how curriculum guides are usad in program
and lesson planning.

Conpare a variety of curriculum guides and resource material
available in HOE.

Compare and contrast the characteristics of learners in
various age groups including multicultural, special needs
and gitted learners.

Describe the functions of the brain and how learning occurs.

Analyze different learning styles.

List and describe common learning problems: how they can be
identified and dealt with in the learning process.

Describe the characteristics of an effective teacher as
identified in educational research.
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Identify and explain the implementation of teaching methods
for both group and individual learners.

Structure a fiiing system for records, report forms, student
files and instructional materials.

Maintain a record of safety instructions presented in
compliance with safety laws and regula.ions.

Prepare budget for equipment; supplies and travel.

Explore teacher crganizations, unions; professional growth;
philosophy of teaching, and teacher attitudes.

Survey of Health Occupations Professions (3 hours)

An analysis of the available health care services and
delivery systems today, with emphasis on career lazdders
and lattices in each profession. A comparison of the
needs within each health care service and the major
trends and issues affecting each.

Course objectives:

Identify the health care services and delivery systems
available today.

Forzmulate a career ladder and lattice schematic for each
health care profession with emphasis on levels of entry.

Obtain employment information (past, present and future)
for each of the health care services.

Analyze status regulating health nccupations to determine
training needs.

Analyze occupational data to determine priorities among
training needs.

Identify competencies needed for entry into an occupation.
Describe the major issues affecting health care services

and delivery, employment opportunities, and medical advances
within each health care profession.

Project current and future trends which will have a bearing
on the growth and development of each of the health care

services and delivery systeams.

Design information on employment opportunities to give to
prospective HOE students.

Assess the adequacy and relevancy of the HOE program's
facilities and equipment.
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VHOE 4405 - Teaching Skills and Strategies ir. Health Occupations
Education (3 hours)

The development and refinement of teaching skills which
enhance student learning. Orgaunizing and implementing
effective teaching strategies for individual, small group
and large group instruction. Comparison of teaching styles,
philosophies and attitudes towards teaching and learning.
Developing and using instructional materials.

Course objectives:

Develop and implement teaching skills identified with
increasing student learning.

Create and analyze motivational techniques for use in the
<lassroom.

Identify, organize and implement a variety of teaching
strategies for individuals, small groups and large groups.

Identify techniques which can aid in the effectiveness of
teaching strazegies.

Compare and contrast innovative teaching styles.

Identify and evaluate instructional materials and media
for the classroon.

Demonstrate the construction and use of selected
instructional materials.

Prepare lesson plans, identifying the teaching skills,
strategies and instructionzl materials needed.

Correlate instruction with on-the-job training.

Structure instruction so that students can progress at their
own rate.

Select methods of evaluating students attainment of lesson
objectives.

Assist students in developing good study habits.

Develop a philosophy and procedure for handling discipline
problems in the classroom and clinical setting.

Develop a professional philosophy and attitude toward
teaching.
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VHOE 4406 ~ Curriculum Design in Health Occupations Education (3 hours)

An analysis of the procedures for identifying, verifying
and validating curriculum in a HOE program. Practice

in writing curriculum with emphasis on selection and
sequencing. Comparison of styles of writing curriculum
modes. The roles and responsibilities of the curriculum
planner.

Course objectives:

Identify factors which influence the selection of
curriculum. Specify differences in curriculum for the
articulation between HOE programs at the secondary, post—
secondary and adult levels.

Describe the roles and responsibilities of the curriculum
planner.

Outline the steps in the curriculum process.

Identify ways the HOE advisory committee can assist with
curriculum development.

Incorporate statutes regulating HOE into curriculum.

Develop ways to integrate HOSA activities into the
classroomn.

Conduct task analyses for the purpose of identifying,
verifying and validating curriculum.

Write terminal and enabling objectives for a urnit of
Instruction.

Analyze various ways to sequence instruction, both
in the classroom and the clinical setting.

Compare and contrast different formats in which the
curriculum can be packaged.

Write long range program goals and objectives.
Plan assignments to accomplish objectives.
Develop a system for evaluating curriculum.

Provide for student participation in the evaluation
of instruction.

Describe the role of the change agent in making
curriculum changes.
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Clinical Supervision and Evaluation (3 hours)

Techniques for placement, supervision and evaluation of
students in clinical laboratory settings. Emphasis is on
establishing and maintainiang standards of performance and
the teaching of manipulative skills.

Course objectives:

Identify the role and responsibilities of health care
workers in the major clinical settings.

Orient students to the professional responsibilities in
the major clinical settirzs.

Establish minimum standards of student performance for a
variety of clinical settings.

Evaluate a student's readiness to enter the clinical
environment.

Develop procedures and techniques for correcting a student
in violation of standards of performance, behavior, and/or
appearance in a clinical setting.

Prepare and conduct individual and small group clinical
evaluation conferences.

Compare and contrast methods of evaluation of performance
and behavior in clinical settings.

Describe the role and responsibilities of the teacher as a
supervisor of students in clinical settings.

Describe methods and techniques for supervision of students
in clinical settings.

Agsist health professicncls with the supervision and
evaluation of student learncrs in clinical settings.

Demonstrate an efficient and erfective way to teach
manipulative skills in clinical settings.

Establish policies for student learners and on-the-job
education.

Obtain information from employers or job supervisors

regarding the quality of health occupations instruction
as reflected by work of graduates.

Student Teaching in HOE (9 hours)

Supervised teaching in a secondary school setting.
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Problems of Teaching Kealth Occupations Education (3 hours)

Identification of various problems in teaching HOE;
approaches to handling such problems and guidelines for
the prevention of problems which interfere with effective
teaching and learning.

Course objectives:
Idenrify common HOE teacher problems.

Describe strategies for preventing and/or solving teaching
and learning problenms.

Identify schcol and community agencies and services
available to help teachers and/or students with problems.

Describe the legal and ethical parameters in which a teacher

must function when handling classroom/clinical problems in
HOE.

Leadership in Health Occupations Education (3 hours)

The professional development of the classroom teacher as

a leader in the health care industry, the educational
setting and the home and community environment. The roles
and responsibilities of the HOE teacher outside of the
classroom. Progrsm promotion and student recruitment in
the HOE program.

Course objectives:
Identify the kinds of leadership the HOE teacher provides
the health care industry, the educational setting and the

home and community environment.

Identify factors which promote and deter professional
growth within HOE.

Describe the benefits from participation in professional
organizations.

Devise a public relations program for program promotion
and student recruitment in HOE.

Create a recruitment/selection process for students entering
the HOE program.

Establish program standards and admission requirements for
an HOE program.

Explain the purpose and procedure for using an HOE advisory
committee.

<
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Develop a system for maintaining favorable relationships
with various allied health professions, educational
personnel, other community citizens and students.
Explain the roles and responsibilities of an HOSA advisor.
Establish a Health Occupations Students' Association (HOSA).
Coordinate HOSA activities with instructional activities.
Assist students with the financial management of HOSA.
Inform prospective members and their parents about %HOSA.
Conduczt leadership training sessions for HOSA officers.
Assist in the preparation of state and national reports,
provide advice and ¢rzining for student entries in state

and national HOSA contests.

Serve as an advisor or judge for district, state, regional
or national HOSA contests.

Maintain ocecupational skills needed to keep pace with
technological advancement in health occupations education.

Practicum in Health Professions (1-6 hours)

An individval experience designed to provide a classroom
teacher with the opportunity to work in a health profession
for the purpose of updating and renewing technical knowledge
and skills.

Student Evaluation, Placemen: and Follow-up in HOE (3 hours)

Assessment of student learning and performance in the HOE
classroom. Construction of a variety of evaluation
instruments witk an emphasis on the development of self-
assessment scales for use in clinical settings. Procedures
for student placement as well as the creation of a system
of student follow-up will be included.

Course objectives:
Identify a variety of traditional and non-traditional
methods of evaluating student performance in the classroom

and in clinical settings.

Describe the procedures for designing a valid, reliable
test.



Izterpret test scores and results from a variety of
trziirional anZ non-trzditional evaluation formats.

Give appropricte feedback for student performance in a
ciinical envircament.

Prepare and corduct =3inical evaluation ccnferences.
Coaduct a2 courselivg sessicn with a student.
Formulate a systen of grading consistent with school policy.

Use cumulative dats on student's ability and achievement in
svaluating performarcce.

Develcp ways to evaluate professional attitudes, behavior
and appearance.

Develor forms for staadardizing the evaluation of students
ty other heaith professionals ac well as the classroom
teacher.

Confer with student a2ad parents.

Conduct a group coanseling session.

Identify factors which influencz placement of students in
HOE jobs.

Deterzine reasons students drop cut of EOE programs.
Assist students/graduates in securing and in £illing out
apglications for jocbs, scholarships, educational loans or
collzze admissicas.

List techniques o help students find employment.

Assist seniors/graduates in preparing for interview with
votential employers.

Devise short term and long term follow-up evaluation
instruments for graduates.

Maintain continual follow-up information on placement,
exployment and training status of each graduate.

Complete reports required by state depsrtment cf education.
(State Board of Nurse Examiners or the likea).

Maintain anecdotal records of students.
Write letters of recosmendation fcr students/graduates.

Create placezent folders for program graduates.

C
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VHOE 741% - Laboratorv Management and Design of Clinical
Facilities (3 hours)

Analysis and evaluation of clinical facilities used
as learning laboratories. Selection and purchase of
equipment and supplies. Crganization arnd space plan-
ing of facilities to enhance student learning.

Course Objectives:

Investigate alternative methods for inventory, storage,
layout of equipment and supplies

Design individval and small group learning centers

Develop guidelines for working and teaching in clinical
settings cutside the school

Cutline safety procedures for clinical settings
Develop and zaintain budgets for clinical settings

Analyze new technology as it relates to the managerment
and design of laboratories and learning

Develop procedures for utilizing laboratory facilities
to their maximum in teaching and learning
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TYPES OF STANDARD TEACHING CERTIFICATES IN LOUISIANA

Notations will be placed on each certificate of Type C, B, or A to show
specific authorization of the level(s) and the field(s) in which employ-
ment is avthorized. A certificate authorizes employment only at the
level(s) and in the field(s) shown by endorsement thereon. Only those
authorizations listed in this bulletin may be placed cn a valid Louis-
iana certificate.

Txge C

A Type C certificate is based upon a baccalaureate degree including
completicn of a teacher education program approved by the State Board of
Elementary and Secondary Education, with credits distributed as herein-
after provided, including general, professional, and specialized
acadenic education. This certificate authorizes employment for a period
of not more than 3 years for services endorsed thereon.

Iype B

A Type B certificate is based upon 2 baccalaureate or higher degree
including completion of a teacher education program, approved by the
State Board of Elementary and Secondary Education, with credits distri-
buted as hereinafter provided, iacluding general, professional, and
specialized academic education, and requires that the apolicant show 3
years of successful teaching experience in his properly certified field.
The experience must be validated by the employing authority. This
certificate is valid for life for continuous service for services
endorsed thereon.

iype A

A Type A certificate is based upon a baccalaureate degree including
completion of a tcacher edivcation program approved by the State Board of
Elementary and Secondary Education, with credits distributed as herein-
after provided, including general, professional, and specialized
academic education, 2 master’'s degree or higher degree frcm an approved
institution, and 5 years of successful teaching experieace in the pro-
perly certified field. The experience must be validated by the
ezploying authority. This certificate is valid for life for continuous
service for services endorsed thereon.
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Sches! of Vamtena! Lduaton

B Callege of Agreuiture
J LOUISIANA STATE UNIVERSITY SAD ACSCULTUILA: AMD MICasar a2 COUICT

SATON ROUCE - LOUISIANA - 7w0)
March 30, 1981

Dear Colleague:

The need fcr highly qualified Imstructers in health eccupations
Programs has mever been more wrgemt thae at the present time. A variety
of engoing, all-day programs im health occupstions are being offered in
scheols throughout the state.

Technically competemt health sccupations educaters have traditionally
been employed without gvidence of tesching competency. Currently, instrive-
tors WUST Beer certain teacher certificarfocs requirsments set forth by the
State Departmeat of Educatiom imcluding course work ia vocatiooal, technical
and industrial educatiom. Fresently there are me pre-service or cellege
esducation ceurses designed specifically for the health sccupations sducator
in louisiana.

Ve need your help and sxpertise as it relates to your present teaching
position in health eccupations. I am presently conducting a study to
{dentify the teaching competencies important to the health sccupations edu-
cator. In erder to plan a health eoccupations teacher education prograx it
is essential to fdentify the teaching competencies mecessary for success.

The {dentification of these Cempetencies is the first extensive research

of its kind in our discipline in this state and has isplications for teacher
education, inservice ?lanning and the developoent of a Tating scale for more
ebjective evaluation.

All questiommaires are »umerically coded to afford a method of
identifying non-respondents, to provide a mesns of conducting follow-up
procedures and to allow the necessary degree of snonymity to each resposdent,
Please complete the anclosed questionnaire and return {1t in the self-
addrassed, stamped envelope by April 1S.

Thank you for your generous cooperation.

Sincerely yours,
hata’n. CuZ

Charlie M. Curtis, Asseciate Dean
College of Agriculture & Director
$choel of Vecational Lducation

Connie L. Casente

Instructor of Practical Nursing

Young Memorial Vocationsl School
‘alan

Lrsvnoen sod Intemotrone! Lévoton Drperinent o Indestre! ool Techmin! Lévapivon Deyurrarar o Yacotwns) Agncelisrsl Lévastron Drperrmenr
Vomtanel Home Lavnemmecs Lovasron Deparroeny
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HOW IMPORTANT ARE TME FOLLOWING COMPETENCIES TO HEALTH OCCUPATIONS PROGRAMS

PLANNING COMPONENT

Importance
High Medium Low
Competency Statements 6 S & 3 2 1 n/A

1.01 Select job tasks, comditions, and stamdards for vhich
instructionz]l plans are to he designed.

1.02 Sequence performence goals (terminal objectives) for a course.
1.03 Identify the wait tepics for a course.
1.04 Determine objectives for a wnit.

1.05 Identify lessom tepics for a unit.
1.06 Tdentify *he specific objectives for a lesson.

1.07 Deternine growp ond individeal learning experiences for a
lessen based on individual differemces of students.

1.08 Select methoda of evaluating students® performancs througheut
a wnit.

1.09 Select teaching techniques for a lessom.

1.10 Select methods of avaluatisg students’ attaimment of lessom
objectives.

1.1]1 Select materisls and equipment for a lesson demonstration.

1.12 Select and wodify prefabricated or commercial aids for a lessonm.
(chsrts, transparencies, motion picture, video tape, slides,
sudio tapes)

1.13 Prepare a lesson plas. (Integrate ebjectives, learning

experiences, evaluation, teaching techniques, and learning
resources.)

1.14 Prepare information sheets (hsndouts), and assigment sheeta.

1.15 Obtain textbooks, references and ether printed instructiomal
nateriel.

1.16 Develop eriginal imstructiceal materials. (Individualized
lesrming packages, learaing modules, or lesson kits.)

REST COPY
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NOM IMPORTANT ARE THUE FOLLOWING COMPETENCIES TO HEALTR OCCUPATIONS PROGRAMS

PLANNING CTMPONENT

Importance
High Medium Low
Competency Statements 6 S L 3 2 1 NIA

1.17 Prepare teaching materfisls.

1.13 Prepere saimulation or learning game.

1.19 Deaign and conduct a community occupationsl survey.

1.20 Prepare s questiennaire for collection of occupational data.

1.21 Ydentify the competencies meeded for entry i{nto an occupation.

1.22 Devalep health sccupations courses by clustering and
sequencing related tasks.

1.23 Analyze cellected occupational dats to determine priorities
smong training needs.

1.24 Cellect dats omn projected astudent enrollment.

1.25 ldentify the role and function of the advisory committee.

1.26 Eatablish the criteris for aelection of advisory cosmittee
menbera.

1.27 Organize an advisory committee.

1.28 Plan the snnval program of work to be considered by the
advisory committee.

1.2% Serve as the liafison for the sdvisory committee snd the school
adminfatration

1.30 Vork effecitvely with the advisory committee.

1.31 Develep long-range plans for the health occupations program.

1.32 Prepsre s long-range budget which fdentifies the financial
needs of the health occupational program.

1.33 Maiatsim continval fellow-up information on placement,
ecoployment, and training atatua of each graduate.

1.34 Obtain fellow-up data from emsployers of gradusteas.
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HOW IMPORTANT ARE TME FOLLOWING COMPETENCIES TO MEALTH OCCUPATIONS PROGRAMS

PLANNING COMPONENT

- Isportance
Nigh Hedium Low
6 5 4& 3 2 1 N/A

Competency Statements

1.35 Determine reasona atudents drop out of health occupatioas
Programa.

1.36 Assess the relevancy of the course offerings in the
health occupatiocas progras.

1.37 Assess the adequacy and relevancy of the health occupations
program facilities and equipwent. .

1.38 Provide for articulstioa betveea heslth occupations prograse.

1.3 Develop precedures for working with the éisadvantaged snd with
ninority groupa.

1.40 Develop procedures for working with the handicapped.
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© HOW DMPORTANT ARE THE FOLLOWING COMPETENCIES TO HEALTH OCCUPATIONS PROGRAMS

TEACHING COMPONENT

2.01

Importance
High Medium Low
Competency Statements 6 5 4 3 2 1 X/A

Direct students in gathering information from sources

in the cosmunity, and on field trips.

2.02

Present {nformation using s simulation or learning game.

2.03

Present information using group supervised study.

2.04

Present imformatiom by having students “read chapter and

snsver guestions in the dbook."

2.05

Lead communication techniques. (Buzz groups, brainstorming,

skits, debates, etc.)

2.06

Present informatiom using the case study method.

2.07

Introduce 8 lessom or unit.

2.08

Susmarize s lesson or unit.

2.09

Employ oral gquestioning techniques.

2.10

Structure instruction so that students can progress at their

own rate.

2.11

Demonstrate » manipulstive skill (procedure).

2.12

Give a lecture.

2.13

GCive an {llustrated talk.

2.14

Use snalogies to present informstion.

2.15

Present information by the use of indf 1duslized {mstruction.

2.16

Ci{ve an assignment.

2.17

Present information through team teaching.

2.18

Present information with assistance of & resource person.

2.19

Present information with displays, models and real objec:ts.

2.20

Use audio visual materisls.
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hOw IMPORTANT ARE THE FOLLOWING COMPETENCIES TO HEALTH OCCUPATIONS PROGRAMS

TEACHING COMPONENT

Isportance
High Hedium Low
Corpetency Statements 6 S & 3 2 1 N/A

2.21 O:irect stucen:s .n the practice of nmanfpulative skills.

2.22 Diarect student activities on job related projects, laboratory
proiects and activitles.

2.23 Direct students 1in chartln;,;sshgigues. {record keeping)

2.24 Provide remedial practice sessions.

2.25 Construct subject matter diagnostic tests.

2.26 Eliminate student deficiencies in attainment of a training
objective, during classroom instruction.

2.27 Use cumulative data on students’ ability snd achievement
in evaluating pezformance.

2.28 Formulate a system of grading consistent with school policy.

2.29 Use a polaroid camera and/or video tape recorder to provide
instant visual feedback on student performance.
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HOW TMPORTANT ARE THE YOLLOWING COMPETENCIES TO HEALTH OCCUPATIONS PROGRAMS

EVALUATION COMPONENT

Importsnce
High Medium Low
Competency Statements 6 S 46 3 2 1 N/A

3.01 Assess effectiveness of instruction through use of student's
records.

3.02 Assess quality of on-the-job trsining.

3.03 Evaluate textbooks for content validity, reading level, and
sex/cultural bdias.

.04 Provide for student participation in the evaluation of
instruction.

3.05 Evaluate instruction through self-rating devices and
fnstructional medis, such as video or sudio recording.

3.06 Assign grades.

3.07 Obtain informaticr from employers or job supervisors regarding
the quality of health occupations instruction.

J.08 Assess the validity of instructional tests.

3.09 Assess the reliability of instructional tests.

3.10 Assess the cultural bias of teats used for program placement.




HOW THPORTANT ARE THE FOLLOWING COMPETENCIES TO HALTH OCCUPATIONS PROGRAMS

MANAGEMENT COMPONENT

Importance
High Medium Low
6 S & ) 2 1 N/A

Competency Statements

4.01 Identify nev equipment and materisla needed in a health
occupations course for the scademic yesr.

4.02 Recosmend reference books and periodicels that should be added
to the library.

4.03 Prepare budget for equipment, supplies and travei.

4.04 Structure s filing system for records, report forms, studeat
files and instructionsl materials.

4.05 Complete reporta required by state departsent of education.
(State Board of Nurse Exsminers/ or the like)

4.06 Arrange fo: esaential safety appsrel and devices.

4.07 Majintaim a record of safety instructions presented {n
compliance with safecy lawvs and regulsations.

4.08 Inventory tesching saterisls, supplies and equipment.

4.09 Schedule laboratory equipment for maximum utilization.

4.10 Arrange layout of laboratory to simulaste clinicel environment.

4.11 Establish & policy for use of health occupationa facilities
by outaide groups and other school personnel.

4.12 Formulate with atudenta acceptable atsndards of behavior.

4.1) Encourage atudenta to exerciase self-discipline.
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HOW DMPORTANT ARE TUE FOLLOWING COMPETENCIES TO HEALTH OCCUPATIONS PRCGRAMS

GUIDANCE AND PLACEMENT COMPONENY

Importance
High Med{um Low
6 S 4 3 2 1 M/A

Competency Statements

5.0]1 Determine studr.:a’ background and eavircnment.

5.02 Analyze studenta' cumulative recordas.

5.03 Maintain anecdotal records on atudenta.

5.04 Interpret national starJdardized tests, occupational teats,
and inventoriea to students.

5.05 Confer with atudent and parents.

3.06 Conduct a counseiing Sesaion with a student.

5.07 Conduct a group counseling session.

5.08 Asafat studenta in developing good study habits.

5.09 Work with other teachers and counselors to help atudents
with {ndividual problems.

5.10 Asaist atudents with their Problems by working with agencies
auch as the health and welfare services.

5.11 Present informatfion to students on empioyment opportunities.

$.12 Write letters of recommendation for students/graduates.

5S.1) Asaist seniora/graduates in preparing for interview with
potential employera.

S.14 Assist atudents/graduatea in securing and in filling out

applications for joba, acholarships, educational loana, or
college adafassions.




HOW IMPORTANT ARE THE FOLLOWING COMPETENCIES 70 REALTH OCCUPATIONS PROGRAMS

SCHOCL-COMMNITY REZATIONS COMPOMENT

Importacce

Righ Kadivm Lew
Competoncy Statesenta & S & 3 2 1

6.01 Participate in the development of pclicies regarding school-
community relations.

6.02 Inform the achool and tommunity about the health occupations
prograz.

§.03 Prepare news releases on activities of your program.

6.0k Present activities of yocr health occupations progras on-
tadio or television.

6.05 Speax to school and community gt:m” on hzalth cccupations
progracs.

5.06 Conduct au open house to fasmiliarize mesbers of the school
and communivy with activities of health occupations programs.

§.07 "aintain liafson with union officials and employers.

6.GC5 Serve in professional mon-vocatiomal organizatieas to improve
the tmage of the health occupations prograam.

$.09 Serve in commumily erganizations to improve the image of the
health occupatioas program.

$.10 Conduct cpinion surveys 1z the school and community.

$.11 Analyze enrollsent trendis of health occupations PTOgTraImME.

$.12 Commuailcate wiih parents regarding their expectations of
the health occupaticns program.

€.13 Maiatain working reiationships - with the school supporting




308 IMPORTANT ARE TRE FOLLOWING COMPETENCIEZS TO REALTH OCCUPATIONS PROGRANS

STUDINT-VOCATIONAL ORCANIZATION COMPOMENT

Importance
Righ MHedium Low »
Competency Statements & S & 3 2 1 N/A

7.01 Establish a Nealth Occupations Students' Associstion. {H.0.S.A.)

7.02 Iaform prospective mewbers and their parents about H.C.S.A.

7.0) Assist in planning activities and supervise activities.

7.04 Conduct leadership traiming sessions for the officers.

7.95 Assist students with tne Sinamcial management of R.0.S.A.

7.06 Coordinate K.0.S.A. activities with instructional activities.

7.07 Assist In the preparation of state and national reports,

provide advice and training for student antries imn state and
national N.0.S.A. contests.

7.08 Serve as an advisor or judge for district, state, regional,
or nationa]l H.O.S.A. coatests.

PROFESSIONAL RCLE.COMPONENT

—Competgncy Siatewenty

8.01 Demonstrate exemplary professional and personal conduct.

8.02 Exchange {deas with orhar teachers.

8.03 Serve prefessivmal erganizstions as aa officer and/or
chaitaan or meaber of a comittee.

8.04 Maintaim an active asd contimuing iatereat i{a professicaal

field through reading, attendance at meetings and putlicatiom
activities.

8.C5 Participate ia experimental and other dsta collectiag research
activi’ties.

8.06 Assist teachers vho are wmew in the systew.

$.07 Acquire mev sccupational skills needed te keep pace with
technological advancement ia health octupations.

8.08 Tpdste professional personnel file regularly.
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HOW IMPORTANT ARE THE FOLLOWINC COMPETENCIES TO XEALTH OCCUPATIONS PROGRAMS

COCRDINATION OF COOPERATIVE EDUCATION

Importance
!l‘h Medium Low
Competency Statements 6 S & 3 2 1 wn/A

$.01 Establish criteris for selectiom of student-lcarmers for
on-the~-%ob education.

$.02 Establish policies for student learsmers and on-the-jodb
sducation.

9.G3 ?lace students in appropriate on-the~job training statioms.

9 04 Supervise on-the-jnh traininx.

89.05 Correlate instruction with on-the-job training.

9.06 Maintain records of individuals placed in oa-the-job traiaing.
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NEALTN CARE ENVIROMMENT COMPONENT

HOM DMPORTANT ARE THE FOLLOWING COMPETENCIES TO REALTR OCCUPATIONS PROCRAMS

Importance
High Medium Low
Competency Statemeata 6 S 5§ 3 2 1 NJ/A

10.01 Ideatify learming outcomea best achieved in the clinical setting.

10.02 EZvaluate 2 atudent’s resdineaa to enter the clinical enviroomesat.

10.03 Plan for the wee of patienta in traiming demonstrations or
practice sessions.

10.04 Coordinate actions of student-learaera with other meabera of a
health care tess.

10.05 Swpervize studeat practice im a clinical environment.

10.08* Cive appropriate feedback for student performance in a clinical
environsent.

10.07 Orieat stwdenta to their professional responsibilities Ir the
clinical setting.

10.08 Analyze statutea regulating health occupations to determine
training meeds.

10.09 Make valid recosmendations regarding needed revision and
isprovement of health care procedures and equipment.

10.10 Counsel atudenta with problems adjusting to illness or death.

10.11 Describe organizational flow chart of the clinical faciliry.

10.12 Interpret to atudents acceptable atandards of behavior and
appearance in the clinical enviromment.

10.13 Correct a rtudent for a violation of stamdards of behavior
or appearance ‘a the clinical environment.

10.14 Prepare and conduct clinical evaluation conferencea.
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School of Veatieral Education

‘;:’(!!l of Agriculture
:ﬂ LOUISIANA STATE UNIVERSITY awp ASmcutmimas aND MECHANCAL COUECE
PATON ROUGE - LOUISIANA - 70803

August 4, 1981

Dear Health Occupations Educator:

The purpose of this instrument is to determine your perceived
level of competency as it relates to each health dccupations com—
petency statement.

In order to develop an exemplary health occupations teacher
education prograx, it is important to identify the areas in which
teachers have the greatest strengths and the greatest weaknesses.

Please do not idertify yourself by writing your name on the
questionnaire, since we are only concerned with identifying the areas
of greatest need for improving health occupations instruction in our
state.

Please read each competency statement and rate your personal
level of competency using the following scale:

High — Bigh level of competency

Above Average - Above average level of competency
Average = Average level of competency
Below Average - Below average level of competency
Minimal = Minimal level of competency

None = No level of competency

N/A — Not applicable to wy progranm

We appreciate your help in assisting us in this study,

Sincerely,

Choct i)t 2

Charles W. Saith
Project Director

Onne S Caonls

Connie L. Cafente
Research Coordinator
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Healzh Occupations lastructional Program

IADIVIDUAL ASSEZSSMENT Of MEALTH OCCUPATIONS CCMPETENCIES

Planaing Compoaent

5
& ”
& ~
& g
2 S /&
gj. s /3/5/8 [/~
£ o
Competency Statemeats YA FANLAVETNLS *\

1.01 Select job tasks, conditions, sad standards for

which iastructiomal plaas sre to be desi

Sequence performance goels {terminmal objectives)

for & ceurse.

1.03 Identify the uwait topics for s course.

1.04 Detersine odjectives for s wajt.

1.05 Identify lessem topics for s wait.

<06  Ideatify the specific objectives for a lesson.

<07 Determime growp aad imdividual lesrniag experiencea
for & lesson Dased en individus! differeaces of
studeats.

1.08 Select methode of evalusting studeats” perlermance

throughout s wait. -
. Select teaching techaniques for a lesson.

1.10 Select methods of evaluating students’ sttaimesnt
of lesson objectives.

1.11 Select materials and equipment for a lesson
desonstration.

1.12 Select and modify prefadricated or commercisl sids
for & lessomn. {charcs, transpareacies, motion
picture, video tape, slides, sudio tapes)

1.13 Prepare s lesson plaa. (Iategrate objectives,
lesrning experiences, evaluation, teaching tech-
xigues, and lesrniag resources.)

1.14 Prepare 1nformatioa sheets {kandouta), aed
assi t sheets.

1.15 Obtsia textbooks, referesces amd other primted
instructional marerisl.

1.16 Develop original imstructions! materisls. (iadi-
vidwalized learning packages, lesraing medyles,
or lessen kits.)

1.1/ Prepare teachiag materisls.

1.18 PFrepsre sisulstion ¢r lu:nin‘ feme.

1.19 Design sad conduct s community occupatiensl survey.

1.20 Prepare s questioanaire for cellection of eccupa-
tional dats.

1.21 Ideatify the competencies meeded lor entry iate
an eccupation.

1.22 Develop health eccupations ceurses by clusteriag
and sequencing relsted tasks.

1.23 Analyze cellected sccupstional dats te determine
prisrities smeng traiming meeds.

1.24 Cellect data sw prejected studeat earellment.

1.25 ideatify the role and function of the sdvisory
committes.

1.26 Establish the criterie for selectiom of advisory
comnittee mewbers.

1.27 Orgsnize amn advisery cemmitlee.

1.28 Plan the annusl pregream of werk te be Considered
by the advisery committee.
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Aruitoxt provided by Eic:

Ccapetancy Statessnts

1.29 Serve as the liaisem for the advisory committee
and the school adsiaistratiom.

1.30 Work effactively with the adviaory committee.

1.31 Deveiep lomg-range plans for “he health occupa-

tiema pregram.
1.32 Prepare a leag-raspe budget which identifies The

finsncial needs of the health eccupatioasl

Naintain ceatimsal follev-wp infermation em place-
went, euployment, and traimimg status of esch
greduate.

1.34 Obtain fellew-up data frem employers of graduates.

1.35 Determims reaaons atudeats drop ewt of health
occupations pregrems.

1.36¢ Assesa the relevancy of the ceurse oflerings in

the hezlth occupations progras.
I.37 Assesa the adequacy and n[umy of the health

eccupations program facilitiea sed equipment.
1.38 Previde leor articulation betwees health eccupa~

tions programe.

1.39 Develop procedures for werkiasg with the dia-

sdvantaged and with -iuorigjrn”.
1.20 Develop procedures for working vith the
handicapped.

Tesching Component

Conpetency Statemsata

2.01 Direct studeata im gatheriag information frea
sources im the community, and om field tripe.

2.02 Presant 1nfcrmation wsing z simulatien er

learniag game.

2.03 Preseat infermatiom usiag greup supervised study.

2.04 Present infermation by having atudeats "read
chapter sad amswer guestiomns in the beok.”

2.05 Lesd commumicatiom techaigues. (Bezz grswpa,

braiastorming, akits, dedatas, etc.)
2.06 Preseat infermatien using the case study method.
2.07 Iatreduce a lessom or uait.

2.08 Swamarize a lessom or wait.

2.09 ?loz oral guestioniag techaigues.
.10 Structurs imstructien se that atuwdeata caa

progress at their owm rate.

2.11 Demonstrate a meaipulative skill (precedure).

2.12 Cive a lacture.

2.13 Cive am illustrated talk.

2.14 Use analogies ts presest i1aformatiom.

2.15 Presemt infermation by the woe of individualized
instruction.

2.16 Cive an assi nt.
2.17 Preseat iaferwstion threugh tess teaching.

2.18 Presemt 1aformation with assistance of a
ressurce person.

2.1% Presest 1aforsation vith displays, medels amd
real objects.
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Competancy Statements

2.20 Use 8ud10 visusl materials.

2.21 Direct studeats im the practice of manipulatrive
skills.

2.22 Dirsct studeat activities o Job relsted projects,
laberstery projects and sctivities.

2.2 Diract studeats ia chartiag techaiques,
{record keeping)

2.2 Provide remedial practics sesslons.

2,25 Construct subject matter disgnestic tests.
2.16 Eliminate studeat dlicieacies 1n sttainment of

8 training ebjective.
2.27 Use cumulative dats o studeats’ ability and

schievemeat ia evaluatiag performance.

2.28 Formulste a systesm of grading comsisteat
vith school policy.

2.29 Use s pelaroid cemers and/or vides tape recorder
to previde instanmt visusl feedbsck om student
per formance.

Evaluation Component

Ceupetancy Statemeats

3.01 Assess effectivamess of imstructiom through use
of studeat's recorde.

3.02 Assess quality of ea-the-]ob trsising.

3.03 Evaluste textbosks fer ceatest validity, Teading
ievel, aad sex/cultural biass.

3.04 ZFrovide for studemt participatiomn ia the evalus-
tios of imstructiom.

3.05 Evaluste imstruction through self-rating devices
and imetructionsl media, such as video or sudio
recordiag.

3.06 Assiga grades.

3.07 Obtein 1aformatiem from snployers or job super-
visers regsrdiag the quality of health eccupstions
iastruction.

3.08 Asssss the validity of iastrectiona] tests.

3.09 Assesr the relisbility of instructienal tests.

3.10 Assess the cultursl biss of tests weed far
progrem placement.

Management Compenent

Competency Statemenats

4.0l Ideatify mev equipment and materisls meeded
in a heslth eccupstions course for the
scademic yesr.

4.02 Recommend refarencs deoks and periedicals that
should be added to the lidbrary.

4.0 Prepare budget for equipment, supplies and
travel.
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4.04 Structure s filing system for records, report
forms, student files snd instructional materials.

4.05 Complete reports required by State Department of
Educatiom, State Board of Murse Examiters or
the like.

4.06 Arraage for essential safety apparel and devices.

4.0/ Maintain a record of safety instructieons presented
in compliance vith safety lave and regulatioms.

aveatory teaching materials, supplies and
equipment.

4.0 Schedule lsboratory equipmert for maximum
utilizatioa.

4.10 Arrange lsyout of laboratory to simulste
clinical environment.

4.11 Establish a policy for use of healtk occupations
facilities by eutside groups and other school
~__parsommel.

4.12 Formulate w'th students acceptablie stasdards
of behavior,

4.13 Encoursge students to exercise self-discipline.

Cuidsnce snd Placesent Component

Competency Ststemants

3.01 Datermine students' dackground and eaviromment.

.02 Amalyze students' cusulative recerds.

$.03 Maintaia anecdotal ricords em students.

5.0 Iaterpret astiomel stemdardized tests, eccupa-
tional tests, and {mveateries te stu’ents.

3.05 Confer with student and parents.

3.06 Conduct a counseling sessiom vith a studeat.

3.07 Conduct a group counseling sessien.

3.08 Assist students in develep: ood study hsbits.

Work with cther teachers amd counselers to help
studeats with individual prebliems.

5.10 Assist studeats with their prediems by working
with agencies such ss the healtk sad welfare

services.

3.11 Presezi information to studeats oa smploymeat
orportunitisa.

5.12 drite letters of recommendstion fer
students/greduates.

5 13 Assint seniors/gradustes in preparing for
interviev with potentisl employers.

5.16 Assist studeats/graduates in sicuring and filling
out applications for jebs, scholarships, educe-
tional Joans, or college adnissions.

BEST COPY
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School-Community Relations Compenent

INDIVIDUAL ASSEZSSMENT OF MEALTN OCCUPATIONS COMPETENCIES

< ~
> /& Jd
/S [3E (8
Competency Statemants \ AN FEFLNA
6$.01 Participate {a the development of pelicies
regardiag school-community relations.
.02 Iaform the achool asad Commuaily sbout the
heslth eccupations program.
-03 Prepare maws releasea om activities of
yosur program.
. Preseat activities of your health eccupstioms
rogram on radio or television. *
§.03 Speak te scheel and commuaity greups em health
eccupations programs.
6. Conduct sm opex house to femiliarize members of
the schoel and community with activities of
health eccupatiens pregrams.
NHaiataia lisisem with walem sfficials and
employers. -
6.08 Serve ia professiomal mom-vocstiomal ergsniza~
tioans te impreve the image of the health
occupations program.
-09 Serve ia commuaity erganizations te improve the
image of the health eccupstiona program.
R Conduct epinien surveys ia the school sed
community. -
6.11 Asalyze sarollmeat tremds of health eccupations
Tograms.
$.12 Communmicate with pareats regarding their expecta-
tions of the heslth eccupstions program.
. Maiatain werking relstionships with the school
supporting staff.
Student-Vocational Organization Cowponent
Coupetency Statements
7.01 Establish a Neslth Occupstions Students'
Associstion (R.0.S.A.).
7.02 Iaform prospective mambers and their parents
sbout K.0.5.A.
71.03 Assist in planning activities and supervising
sctivities.
7.06 Conduct leadership training sessions for the
sfficers.
7 35 Assist studests vith the fimancisl nanagesent
of R.0.5.A.
1.06 Coordinate X.0.3.A. activities with instructionsl
sctivities.
7.07 Assist in the preparation of state 4nd national
teports, provide advice and treining for studeat
entries in state snd nationsl M.0.S.A. contes?s.
7.08 Serve as an sdvisor er judge for district, state,
i i «S.A. - b uJ
Tegional, or astionsl N.0.5.A. centests \E '{ ,{M"-ABLE

75




74

INDIVIDUAL ASSESSMENT OF HEALTM OCCUPATIONS COMPETENCIES

Professionsl Role Component

&
&« &
g <
™ &
Py &
v /& /3 /~
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$/8/8 25/ )
~ /.
Competency Ststements SIS/ J& /[ /R

8.01 Demonstrate exemplsry professional and personsl
conduct.

8.02 Exchsnge 1deas vith other teschers.

8.03 Serve professional orgsnizstions as an officer
sud/or chsirman or wembder of a committee.

8.04 Maintain sn active and continuing imti est in
professional field through readiag, sttesdance
at mseetings snd publicstiom sctivities.

8§.05 Participate in experimental and ether data
collecting resesrch sctivities.

8.06 Assist teschers who ste nev in the system.

8.0/ Acquire név occupstional skills meeded to keep
pace with technological sdvancemen:z im health
occupstions. -

8.08 Updste professions! personnel file regularly.

Coordinstion of Cooperstive Zducstion Component

Competency Ststements

9.01 Estsblish criteria for selection of student
lesrners for on-the-job education.

9.02 Estsblish policies for studeat lesrners and
on-the-job education.

9.03 Plsce students in sppropriate on-the-job
training ststions.

9.04 Supervise on-thz-job trsining.

9.05 Correlste instruction with on-the-job training.

9.06 Maintain records of imdividuals placed 1n
on-the-job trsining.
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INDIVIDUAL ASSESSMENT OF MEALTM OCCUPATIONS COMPETENCIES

Heszlth Care Znvironment Cowponent

&
& &
& o
& £
EYy &
v /& /5 />
& /v
< /& :’. t4 "'I P A
] LYY A A
Compe-sncy Statements 3 "o v /&//® Q

10.01 ldentify lesrning outcomes best schieved in

the clinicsl setting.
10.02 Evsluste a student’s resdiness to enter the

clinical eavironment,

10.93 Plan for the use of patients 1a trsining
demonatrations er practice sessions.

10.04 Coordinate acticas of student-lesrners with
other sembers of a heslth care team.

10.05 Supervise student practice im s clinicsl
environment.

10.06 GCive sppropriste feeddack for studeat perfor-
mance in 8 clinicsl emvironment.

10.07 Orient students to their profassional Tespon-~
aibilities in the climicsl getting.

10.08 Analyze atstutes regulating health eccupations
to determine training needs.

10.09 Make valid recommendstions regarding needed
revision and {eprovement of health care pro-
cedures and equipment.

10.10 Counsel atudeats with previems sdjusting to
illneas or desth.

10.11 Descride organizationsl flow chart of the
clinical facility.

10.12 Interpret to atud~nts scceptable standards of
behavier amd sppesrsnce in the climical
environment.

10.13 Correct a student for s violatios of standards
of behavier or appearance ia the cliaical
enviromment.

10.14 Prepare and ceaduct climical evsluatiom
confereaces.
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PROFESSIONAL EDUCATION NEEDS ASSESSMENT AND PROFILE OF
HEALTH OCCUPATIONS EDUCATORS IN LOUISIANA

I. General Information: Please respond to the following ttems in a manner which

1.

6.

7.

best relates to you and to your employment.

My sex {is:
Male
Female

What {s your age: (include 1981)
Number of years of teaching experience: Years

Number of years of work in health occupational speciality prior to teaching:
Years

Do you presently teach in a secondary or post-secondary program?
Secondary
Post~-Secondary

Your professional rank: (title)
Instructor
Coordinator
Instructor and Coordinator
Other
Specify

Please check the type of course You teach primarily. (The most hours)
Dental assistant
Dental lab technician
Other dental (Please specify)
Medical ladb assiatant
Medical ladb technician
Other medical lab_____ (Please specify)
Licensed practical aurse
Nurses' assistant
Surgical techaician
Other aursing (Please specify)
Mental health assistant
Inhalation (respiratory) therapy technician
Medical asafstant
Nealth aide
Medical emergeacy techaician
Ward cierk
Child care or dsy care helper
I.V. technician
Continuing education programs
Bealth careers
Other (Please specify)

|

Your faculty status is:
Part time
Full time (40 hours week)

BEST COPY AVAILABLE
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Ii. Please respond to the following in the manner which best relates to your educatfon.
1. Please check the degrees earned and your major arez of study.

Degree's Held and Major Area of Study

Associate
—__Bachelors
Specialist Certificate
Masters
Doctorate
Nou-Degreed

2. Do you have a health occupation license or certificate?
Yes (Please specify)
No

3. Do you have a teaching certificate?
Yes VIIE Other (Please specify)

No If no, are you working on certificacion:
Yes (Please specify)

No

4. Did you complete a degree prog=as which included teacher education prior
to teaching?
Yes
No

5. Are you currently enrolled in a teacher education program?
Yes
No

6. Would you be interasted in pursuing a degree program in Vocazional Educazion,
includ’ ‘g courses designed speci{fically for the health occupations instructor,
if they were available in Louisiana? Please check your preference.

Bachelors

Masters

Specia_ist

Doctor of Education
Doctor of Philosophy

7. In the school in which you teach, do you anticipate an inc-eased need for
health occupations educatora in the next five years?
Yes

L

8. Do you think that a vocational health occupations teacher education program
should be instituted in Louisiana?
Yes
No

9. If health occupations education courses vere offered in the srate at the
graduate level, which graduate residence center would you attend?
New Orleans Alexardria Eunice
Baton Rouge Shreveport None

BEST COPY AVAILABLE
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INITIAL CERTIFICATISN REQUIREMENTS FOR SEGINNING
TEACHERS OF SECONDARY AND POST-SECONDARY
HEALTH CCCUPATIONS PROGRAMS

Jegend:
S = Secondary

PS = Post-

~ 3
2|
e | 3]
< - %
ol < o ¢
£ .c | e
- 2 - [~ ]
Secdary 15, |5 |dg|ub
o .0 bl - O -
. ¥ 9 33 39 bl
B = Both “3 |2 |2E]|32
¥ = = i s @
- T ERPHE.
X = Lid mot = - n Ez 8¢
Spectiy gg |5 |B3|32
< o T - 2N -}
A = Mequate , |33 [TF|°3(£3|s
e N e 3 L v ot W2 =
-t -l @ LR &3 -t U - o
I = Inadequare |02 |33 |®D|2E|E
® I D @ ¢ 3 [ K ] [o]
X owm |- - 1 - o fe © (&)
States :
Alabama S 8
Alaska S 5 A
Arizona No No 6 A
Arkansas B B | 1 A* { * S - Tnadequate
Caiifornia B B ; 2 A* | * PS ~ Inadequate
Colorado 3 B , 5 A
Connecticut 3 PS 5 A
Delaware S 6 A
District of Columbia B 1 A
Florida B No 1 A* { * PS — Inadequate
Geo:gia PS ] 3 1 A
Hawaii X —
Idaho B B 1 A* | * PS -~ Inadequate -
I1linois S * A * Indefinire Time
Indiana S S 3% i* { * S - 3 years; PS ~ none
Iowa _ B No 6 I
Kansas PS 1 A
Xentucky 3 1 I
louisiana 3 i A
Yaine S
Maryland S S 5 A
Massachusetts 3 3 2 * * Adequate in parts,
| y I - in others
Michigan i ¥o No 1 A 1

Source: Lutz, Juaaita F. A Survey of Certificatior Requirements for
Secondatry and Pos:-secondary Teachers of Health Occupations in the

United States."” IYnpublished Ph.D. dissertation, Tennessee University,
1977.
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INITIAL CERTIFICATION REQUIREMENTS rOR BEGINNING
(cont'd) TEACHERS OF SECONDARY AND POST-SECONDARY
HEALTH OCCUFATIONS PROGRAMS

S = Secondary

PS = Post-
Secondary

B = Both

X = Did not
specify

A = Adequate

I = TInadequate

Required to have teaching
certificate issued by the
cectification granted (years)
Perceived adequacy of present
certification requirements

State
Preservice Orientation

Required
Length of time initial

Comments

States

Mionesora
Mississippi
Missouri
Montana
Nebraska
Nevada

New Hampshire
New Jersev
New Mexico
New York
North Cayolina
North Dakota
Ohio

[t} oma
Oregon

Pencsvivania
Rhode Isiand

Soutnh Carolina
South Dakota
Tennessee

*

* PS ~ Inadequate

w [
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* {* PS - Inadeguate
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|
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SIEIE IS

Certification Being
Revised
A% {* PS — Inadeguate

Texas

Utah

Vermont
Virginia
Vashiqston
West Vézginia
Wisconsin

Wyoming

* {* S — Inadequate

|l

bl [ | 2t [ S [ 4t

o

H(n || »)vs
ad Gad Laad B [V, 1 20 TV )

=
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MINIMUM WORK EXPERIENCE REQUIREMENTS FOR BEGINNING
TEACHERS OF SECONDARY AND POST-SECONDARY
HEALTH OCCUPATIONS PROGRAMS

Number of years of recent
work experience required
Work experience requirements
met by substituting directed
work experience from an
approved teacher education
institution

States Comments
Alabama
Alaska 2
Arizona 1 No
Arkansas 3 No
California 3 No
Colorado 2 No
Connecticut 3 No
Delaware 2 Yo
District of Columbia 5 Yes
Florida 2 No
Ceorgia 2 Yes
Hawaii 3
Idaho 3 Yes
I1iinois 1 Yes
Indiana 3 No *Being “ianned
Iowva 3 Yes *2 yeavs in nursing programs
Xansas 2
Kentucky 2 No
iouisiana 2 No
Maine 3 *1 year of teaching experience
Maryland * Yes *Not applicable
Massachusetts ) No
Michigan 2 Tes
Minnesota 3 Yes




MINIMUM WORK EXPERIENCE REQUIREMENTS FOR BEGINNING

{cont'd) TEACHERS OF SECONDARY AND POST-SECONDARY
HEALTH OCCUPATIONS PROGRAMS
W
FERn -1
- I -]
P U o
e EQJ
AV @ [ I S I~ 2]
O W oI I
Q) =i -} T 4
= = 3 E 3
c T o 0T
w Q9 [T -2 ¥ I
O W 2 owd U
Es ) ]
n 9 C 3 Vv e
0 UD o
[ 3 ~4 e o O
[ IR+ [ VIr S - TR ]
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U g 39 -
o o S.a s
x X X @ 3
M @ NI >W
] o) O
B3N 4 b4 X W W
E M [YEE S VRN )
S o 0O@OoOCAC
zZ 3 TE3E
States Comments
Mississippi 2
Missouri 3 No
Montana 2 No
Nebraska 2 Yes
Nevada 3 No
New Hampshire
New Jersev 3 No o
New Mexico 2 Ves x *To gain recent work experience
New York 1* Yes *Plus one year student teaching
North Carolina 3 No
Noxrth Dakota 3 No
Ohio 4 Yes
Oklahoma 2 Yes
Oregon 2
Pennsvlvania 2
Rhode Island
South Carolina 3 Yes
South Dakota 3 Yes
Tennessee 2* No *3 years for certified lab
assistant Instructors
Texas 2 No
Utah 6 Yes
Vermont 3 No
Virginia 2 No
Washington 3 No
West Virginia 2 No
Wisconsin i Yes
Wyoning 1 Yes

87



MINIMUM ACADEMIC REQUIREMENTS FOR BEGINNING TEACHERS OF
SECONDARY AND POST-SECONDARY PRACTICAL NURSING PROGRAMS

83

Legend:

S = Secondary

o .y
gl _|3lss
B~ ]l W I
o0 Kl k] ] N
c EIR RS
bl Z] o z o
nlale]ol&l 45
PS = Post- slalalillal=
Secondary Zl15lelew]|8]52
clZlov]w]ala”
; M EESERE
B = Both vl ol @l e R
v clale]lw e n
21 - [ ] o % 3
X = Did not -1 - B B - P
specify A5 el el8lw" 8
level 1= ’5; ol w
-3 2 %] €]~ @ PO =3
-d rdled] | D Ew =
4] 0o - €Sl O] N U W -]
Of~} O Qf i~ W QO E
-] ] O 4] ®wi od
[ - B ] sl I 93O O
<jalmim|E]lxxon |O
States
Alabama 3 B
Alaska PS PS
Arizcna B B
Arkansas B 3
California B * B *Director of Frogram
Colorado S PS 3
Connecticut PS PS
Delaware B B
District of Columbia B B
Florida PS B
Georgia PS PS
Hawaii X X *Dir.-Master's in Nursing
Idaho S1PS 3
Illinois B B
Indiana B* *Working toward B.S. Degree
Jowa 3 B
Xansas PS PS
Kentucky X PS
Loulsiana B 3
Maine S 3 P.S./30 hrs. on B.S.N.
Maryland B B
Massachusetts PSNPSM *Either degree
Michigan 3 i 3




84

MINIMUM ACADEMIC REQUIREMENTS FOR BEGINNING TEACHERS OF
(cont'd) SECONDARY AND POST-SECONDARY PRACTZCAL NURSING PROGRAMS

legend: % g
-l Q -\ -1
m{~1LC .m o
S = Secondary -3 Bl I2(3”
~“lw|Zz (= Z o
ElE|z 8|2t
PS = Post- sinlsle s =
Secondary Zi%lelewl]l8lS52
clzlov]ojalja™ 20
-~ . b o] o] 3 n 'g .5
B = Both MEEEMEE
(4] ata V[ S N
wla v |23 E
X = Did not HHHHEIEE
specify 21515|5|28]573
level 21215|5]=|233 |s
-] ) -] B~ I IR 3
S]] Elt|l]| Rl [
(4} o]l a < U|lm Y N -]
. B Eal 4] V] |- L E
m [=5 B4 ] () ] o0 M
il N = £ € 3 0 Q
<|lala|m xoo |O
States
Minnesota PS PS
Mississippi B B
Missouri B B LPN's as teacher aides (P.S.)
Montana B B
Nebraska B B
Nevada S PS B
New Bampshire
New Jersey B
New Mexico B B
New York S 3
North Carolina PS PS
North Dakota B B
Ohio B B
Oklahoma 3 B
Oregon
Pennsyvlvania PS
Rhode Island
South Carolina B B
South Dakota B PS LPN's as teacher aides
Tennessee B B LPN's as teacher aides
Texas B B
Utah B B
Veraont 3 B
Virginia 3 B
Washington B
Wes: Virginia PS ¥S
Wisconsin X* *MSN after 7775
Wyoaing PSSt B B
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MINIMUM ACADEMIC REQUIREMENTS FOR BEGINNING TEACHERS OF
SECONDARY AND POST-SECONDARY HEALTH OCCUPATIONS
PROGRAMS OTHER THAN PRACTICAL NURSING

Post-

Both

Did not
specify

States

Secondary

Secondary

profesgional training in the

High School Graduate plus
occupational area

High School Graduate

Associate Degree

Master's Degree

Licensed rr certified to
pratice their health

profession

Comments

Alabama

Alaska

w|w | Baccalaureate Degrnz

Arizona

Arkansas

California

| | bt | b | ks

Prefer work experience
to degree

Colorado

Conneccicut

Delaware

District of Columbia B

Florida

Georgia

Havaii

1daho

I1linois

Irdiana

Jowa

PS

Xansas

]

Kentucky

Louisiana

Maine

jtd| e

||| n|ud| od| | o] bd | o]t | | 4| o | e

B2 enrolied ia degrze
program

Maryland

Massachusetts

Michigan

||y

30
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MINIMUM ACADEMIC REQUIREMENTS FOR BEGINNING TEACHERS OF

(cont'd) SECONDARY AND POST-SECONDARY HEALTE OCCUPATICNS
PROGRAMS OTHER THAN PRACTICAL NURSING
Legend.

S = Secondary

PS = Post-

Secondary

B = Both

X = Did not
specify

States

High School Graduate

profegsional training in the

High School Graduate plus
occupational area

Associate Degree

Baccalaureate Degree

Licensed or certified to
practice their health

Master's Degree
profession

Comments

Minnesotra

- ]

Mississippi

Missouri

| o

Montana

Nebraska

Nevada

O | O | o | o | o | O

New Hampshire

New Jersey

New Mexico

PS

New York

North Carolina

wln|n|n|w

w

= T

North Dakota

Ohio

Oklahoma

2]
W | ]| w]

Oregon

Competency options

Pennsylvania

7]

Rhode island

South Carolina

South Dakota

Tennessee

Texas

Utah

Vermont

Virginia

¥ | | b | b | b

Washington

West Virginia

Wisconsin

Wyoming

o

PS

O | O | O s | O | o | o T b0 | 8 ond | O
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EDUCATIONAL REQUIREMENTS FOR INITIAL CERTIFICATION
OF SECONDARY AND POST-SECONDARY
HEALTH OCCUPATIONS TEACHERS

Legend: =
S = Secondary S e
Q ~S xe)
PS = Post- Es b
Secondary - 4
=T o
Q 2 QUM
B = Both & ~ e
® © [ v
N o 3
X = Did not 24 @ S
specify =3 e
O © o o
QU W o vt EE
3 09 S o
@ W - 3 Q
QR M < O E
E 3 a3
U w O 1 O3 o
o =] Qo
States Level Hours Years
Alabama S 22 8 66
Alaska X 6 5 6
Arizona None None
Arkansas 12
California B 12 2 24
Colorado B 4 1 4
Connecticut 6
Delaware 60
District of Columbia B 18 2 18
Fiorida B 3 1 3
Georgia PS 13 1 13
Hawaii X 18 5 30
Idaho B 60 2 60
J1linois
Indiana
Towa B 8 4 8
Kansas PS 12 3 12
Kentucky B 12 10 24
Louisiana 4 B 3 1 3
Maine !
Maryland { S 18 1 18
Massachusetts B 2 2 4
Michigan Nae None
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EDUCATIONAL REQUIREMENTS FOR INITIAL CERTIFICATION

(cont'd) OF SECONDARY AND POST-SECONDARY
HEALTH OCCUPATIONS TEACHERS
Legend: o
E‘
S = Secondary =5
2z 3
PS = Post- =9 r
Secondary = s
Q 2 1]
9 o
B = Both n 'g w E
t I -] o3
3 0 Q
X = Did not 29 8o
specify o g g n
D1 n po A4 3
@ 2 8 - 8
[V - ¥ -3 E
Euw 3 5 5 5
» oS =3 )
States Level Hours Years
Minnesota
Mississippi B 24 5 24
Missouri B 20 6 20
Montana B 12 8 32
Nebraska
Nevada
New Hampshire
New Jersey X 15 1 33 ]
New Mexico PS 8 5 8 S-6 hr. general ed. courses
New York S 6 1 12
North Carolina S 12 3 12
North Dakota B 14 5 16
Ohio S 6 2 12
Oklahona B 8 1 8
Oregon S 32 * 32 *Competency Option
Pennsylvania S X X X
Rhode Island
Sovth Carolina X 6 1 6
South Dakota B 3 1 3
Tennessee B 18 5 18
Texas S 14 2 14
Utah S 9 3 9
Vermont
Virginia B 12 5 12
Washington X * x *Competency Demonstrated
West Virginia B 5 1 5
Wisconsin X 6 2 6
Wyoming S 18 3 42

Note: All quarter hours were converted to semester hours in order to
provide a common denomination.
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CLASSIFICATION OF INSTRUCTIONAL PROGRAMS IN HEALTH OCCUPATIONS
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A CLASSIFICATION OF INSTRUCTIONAL PROGRAMS IN HEALTH OCCUPATIONS

BY: National Center for Education Statistics

ALLIED HEALTH

17.01 Dental Services
*17.0101 Dental Assisting
17.0102 Dental Hygiene
17.0103 Dental Laboratory Technology
17.0199 Dental Services, Other

17.02 Diagnostic and Treatmeat Services
17,0201 Cardiopulmonary Technology
17.0202 Dialysis Technolcgy
17.0203 Electrocardiograph Technology
17.0204 Electroencephalograph Technology
*17.0205 Emergency Medical Technology -~ Ambulance
*17.0206 Emergency Medical Technology - Paramedic
17.0207 Medical Radiation Dosimetry
17.0208 Nuclear Medical Technology
17.0209 Radiograph Medical Technology
*17.0210 Respiratory Therapy Technology
17.0211 Surgical Technology
17.0212 Ultrasound Techmology
17.0299 Diagnostic and Treatment Services, Other

17.03 Medical Laboratory Technologies
17.0301 Blood Bank Technology
17.0302 Chemistry Technology
17.9303 Clinical Animal Technology
17.0304 Clinical Laboratory Aide
17,0305 Clinical Laboratory Assisting
17.0306 Cytotechnology
17.0307 Hematology Technology
17.0308 Histologic Technology
17.0309 Medical Laboratory Technology
17.0310 Medical Technology
17.0311 Microbiology Technology
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17.0399

Medical Laboratory Technologies, Other

17.04 Mental Health/Human Services

17.0401
*17.0402
17.0403
17.0404
17.0405
17.0406
17.0407
17.0408
17.0499

Alcohoi/Drug Abuse Speciaity

Cormmunity Health Work

Genetic Counseling

Home Health Aide

Mental Health/Human Services Assisting
Mental Health/Human Services Technology
Rehabilitation Counseling

Therapeutic Child Care Work

Mental Health/Human Services, Other

17,05 Misc»iianeous Allied Health Services

17.0501
17.0502
*17.0503
17.0504
17.0505
17.0506
17.0507
17.0508
17.0509
17.0510
17.0511
17.0512
*17.0513
*17.0599

Animai Technology

Central Supply Technology
Medical Assisting

Medical Illustrating

Medical Office Management
Medical Records Technology
Pharmacy Assisting

Physician Assisting-Primary Care
Physician Assisting-Specialty
Podiatric Assisting

Veterinarian Aide

Veterinarian Assisting

Ward Clerk

Miscellaneous Allied Health Services, Other

17.06 Nursing-Related Services

17.0601
*17.0602
17.0603
17.0604
*17.0605
17.0606
*17.0699

Geriatric Aide

Nursing Assisting

Obstetrical Technology
Pediatric Aide

Practical Nursing

Ward Service Management
Nursing-Related Services, Other
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17.08

17.07 Ophthalaic Services

17.0701
17.6702
17.0703
17.0204
17.0705
17.0706
17.0799

Rehabilitation Services

17.0801
17.0802
17.0803
17.0804
17.0805
17.0806
17.0807
*17.C808
17.0809
17.0810
17.0811
17.0812
17.0813
17.0814
17.0815
17.0816
17.0817
*17.0818
17.08139
17.0820
17.0821
17.0899

* HOE programs in operation in Louisiana

Ophthalmic Dispensing
Ophthalmic Laboratory Techr:logy
Ophthalmic Medical Assisting
Jptometric Assisting

Optometri- Technology

Orthoptics

Ophthalmic Services, Other

Art Therapy

Corrective Therapy

Dance Therapy

Exercise Physiology

Manual Arts Therapy

Ausic Therapy

Occupational Therapy
Occupational Therapy Assisting
Occupational Therapy Aide
Orthotic/Prosthetic Assisting
Orthotics/Prosthetics
Orthopedic Assisting

Physical Therapy

Physical Therapy Aide
Physical Therapy Assisting
Recreational Therapy
Recreational Therapy Technology
Respiratory Therapy,
Respiratory Therapy Assisting
Speech/Hearing Therapy Aide
Speech-Language Pathology/Audiolegy
Rehabilitation Services, Other
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